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Introduction 


Purpose 

The  purpose  of  this  booklet  is  to  illustrate  and  compare  three  important  levels  of 
expectation,  or  standards,  that  have  been  set  for  diploma  examination  writing  in 
English  33:  “3  Satisfactory,”  “4  Proficient,”  and  “5  Excellent.”  Exemplar  papers  that 
were  used  to  illustrate  the  scoring  criteria  for  group  leaders  and  markers  as  part  of  the 
marker  training  procedures  used  in  January  and  July  1994  are  presented  here,  along  with 
accompanying  commentaries,  or  rationales,  that  tie  these  papers  to  the  scoring  criteria. 


Content 

The  sample  papers  are  presented  by  section  in  groups  of  three  or  four.  The  first  paper  in 
each  group  is  the  one  that  was  used  as  the  exemplar  paper  for  “3  Satisfactory,”  and  the 
final  paper  in  each  group  is  the  one  that  was  used  as  the  exemplar  paper  for  “5  Excellent” 
during  group  leader  and  marker  training.  Each  paper  is  accompanied  by  specific 
commentaries  (rationales)  that  discuss  the  paper  in  terms  of  the  scoring  criteria  used  in 
marking  (see  Appendix  C).  These  rationales  were  written  by  the  teachers  who  served  as 
standards  confirmers  before  the  marking  sessions  in  January  and  July  1994. 


Confirming  Standards 

The  exemplar  papers  presented  here  were  selected  during  “standards  confirming” 
sessions  in  January  and  June  1994  by  teachers  who  acted  as  standards  confirmers  before 
the  marking  sessions.  Each  of  these  exemplar  papers  was  chosen  to  illustrate  the  level  of 
expectation,  or  standard,  described  as  “3  Satisfactory,”  “4  Proficient,”  or  “5  Excellent”  in 
the  scoring  criteria  after  intensive  discussion. 

The  exemplar  papers  were  presented  to  group  leaders,  teachers  specially  selected  to  chair 
small  groups  of  markers  during  the  marking  session.  These  group  leaders  also  confirmed 
that  the  exemplar  papers  illustrated  the  standards  described  at  the  “3  Satisfactory,” 

“4  Proficient,”  and  “5  Excellent”  levels.  The  exemplar  papers  were  then  used  for  training 
markers  of  the  January  and  June  1994  English  33  diploma  examinations. 

The  1994  Marking  Process 

During  the  marking  of  the  January  and  June  1994  English  33  diploma  examinations, 
papers  were  scored  on  various  dimensions  according  to  five  criteria  or  levels  of 
performance.  A complete  listing  of  both  the  dimensions  and  the  criteria  appears  in 
Appendix  C. 


All  marking  was  done  by  teachers  who  were  selected  on  the  basis  of  recommendations 
made  by  their  superintendents.  These  teachers  were  required  to  be  teaching  the  course 
during  the  school  year  that  the  examination  was  administered.  They  must  also  have 
taught  the  course  for  at  least  two  years. 

Neither  the  students’  names  nor  the  names  of  their  schools  appeared  on  any  examination 
papers.  The  first  hours  of  the  marking  session  were  spent  in  an  intensive  training  session 
that  included  a review  of  the  scoring  criteria  as  related  to  the  exemplar  papers.  When 
marking  began,  markers  were  advised  not  to  mark  a paper  if  they  suspected  that  they 
recognized  its  source.  They  were  instructed  to  disregard  the  quality  of  the  handwriting  in 
evaluating  the  papers  and  to  return  a paper  unmarked  if  they  thought  the  handwriting 
could  have  influenced  their  judgements.  They  were  also  instructed  to  avoid  marking  any 
papers  whose  contents  or  style  called  forth  any  personal  biases. 

No  marks  were  placed  on  the  examination  booklets  during  the  marking  process.  Scores 
were  recorded  on  separate  score  sheets.  All  papers  received  three  independent  readings 
and  the  median  marks  were  awarded.  Provision  was  made  for  a fourth  reading  if  the 
awarded  scores  varied  to  the  extent  that  a student’s  final  grade  would  have  been 
significantly  affected. 

Cautions 

The  following  cautions  regarding  this  booklet  should  be  kept  in  mind,  especially  if  its 
contents  are  to  be  used  for  instructional  purposes: 

1.  The  papers  selected  represent  only  a small  sample  of  the  possible  approaches  to 
each  assignment  or  topic. 

Even  though  three  or  four  papers  are  presented  to  illustrate  responses  to  a particular 
writing  assignment,  it  must  be  remembered  that  these  are  merely  three  or  four  papers 
selected  from  thousands  written  on  that  assignment.  Therefore,  any  conclusions 
formed  about  common  patterns  of  approach  taken  by  students  must  be  viewed  as 
speculative  only. 

2.  Neither  the  assignments  presented  in  appendices  A and  B nor  the  scoring  guides 
presented  in  Appendix  C are  meant  to  limit  students  to  a single  organizational  or 
rhetorical  approach  in  completing  any  diploma  examination  assignment. 

Students  are  free  to  select  and  organize  their  materials  in  any  manner  that  they  feel 
will  best  present  their  ideas.  The  writing  in  this  booklet  illustrates  just  a few  of  the 
many  organizational  and  rhetorical  strategies  used  successfully  by  students  in  January 
and  June  1994. 
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3.  The  sample  papers  presented  in  this  document  must  not  be  used  verbatim  as 
models  for  instructional  purposes. 

Because  these  papers  are  sample  illustrations  only  and  because  they  are  sample 
responses  to  a set  topic,  students  should  be  cautioned  not  to  memorize  the  context  of 
any  of  these  assignments  to  use  when  completing  classroom  assignments  or  when 
writing  future  diploma  examinations.  It  is  the  approaches  taken  by  students 
achieving  at  the  “5  Excellent”  level  of  performance  that  future  students  should 
consider  emulating,  not  their  words  or  ideas. 

4.  Readers  should  consider  each  student’s  accomplishments  in  light  of  the 
constraints  of  the  examination  situation. 

Under  examination  conditions,  students  are  able  to  prepare  writing  that  we  must 
consider  as  first  draft  only.  Given  more  time,  and  access  to  appropriate  resources,  we 
would  expect  students  to  produce  papers  of  considerably  improved  quality. 

5.  The  scoring  criteria  presented  here  for  Section  III:  Response  to  Visual 
Communication  will  be  revised  for  the  1994-95  school  year. 

Section  III:  Response  to  Visual  Communication  will  be  marked  for  Thought  and 
Detail  and  Writing  Skills  in  January  and  July  1995. 


Samples  of  Students’  Writing  from  January  1994 
Section  I:  Personal  Response  to  Literature 


The  assignment  attached  to  the  excerpt  from  Stuart  Dybek’s  short  story  “Nighthawks” 
evoked  many  interesting  student  responses.  This  assignment  asked  students  to  juggle 
three  concepts— imagination,  inner  strength,  and  the  facing  of  difficult  situations — a 
fairly  complex  task  for  many  English  33  students. 

Most  students  explored  positive  themes  such  as  “Imagination  can  allow  us  to  escape 
momentarily  from  difficult  situations,”  “Imagination  gives  hope,”  “Imagination  is  a 
wondrous  thing  that  provides  us  with  opportunities  to  learn  and  to  grow,”  and 
“Imagination,  rather  than  drugs,  provides  us  with  a ‘safe’  escape  from  reality.” 

Other  students  took  an  opposing  view  and  chose  to  develop  themes  such  as  “Imagination 
is  time  wasted;  other  skills  provide  the  inner  strength  to  overcome  adversity,”  “We 
should  decide  what  we  want  to  be  rather  than  imagine  what  we  want  to  be,”  and 
“Imagination  is  for  the  weak;  it  is  the  doers  who  get  things  done.” 

Most  students  understood  the  requirements  of  the  assignment.  They  commented  on  the 
events  of  the  excerpt  in  light  of  people’s  use  of  the  imagination  and  then  commented  on 
imagination,  inner  strength,  and/or  difficult  situations  by  referring  to  their  own 
observations  or  experiences.  Some  students,  however,  elected  to  retell  the  events  of  the 
excerpt  without  really  attempting  to  tie  these  events  to  the  use  of  the  imagination,  to  inner 
strength,  or  to  the  facing  of  difficult  situations.  A few  even  got  sidetracked  and  wrote 
mainly  about  the  effects  of  unemployment.  Such  students  received  low  scores  for 
Thought  and  Detail.  Many  students  used  quotations  from  the  excerpt  judiciously  and 
thoughtfully  in  their  responses;  however,  some  students  appeared  to  be  “padding”  their 
compositions  by  copying  copiously  from  the  excerpt’s  preamble,  from  the  excerpt  itself, 
and  from  the  preamble  to  the  assignment.  Again,  students  who  wrote  such  responses 
received  low  scores  for  Thought  and  Detail.  It  is  important  that  students  realize  that  they 
must  explore  the  idea  presented  in  the  assignment  box  on  page  3 of  the  examination 
booklet  if  they  expect  to  do  well  on  Section  I. 

Students  achieving  “3  Satisfactory”  displayed  a defensible  understanding  of  the  excerpt 
and  developed  a conventional  but  clear  thesis  about  the  use  of  imagination.  Many  of 
these  students  said  that  the  narrator  from  “Nighthawks”  was  using  his  imagination  to 
escape  momentarily  from  his  depression  caused  by  unemployment  and  that  this 
momentary  escape  gave  him  the  reserve  he  needed  to  continue.  In  fact,  imagination  as  an 
appropriate  escape  was  the  most  common  idea  presented  by  students.  Generally,  students 
at  this  level  of  achievement  handled  the  organization  of  their  compositions  well,  but  their 
introductions  were  often  abrupt  (e.g.,  beginning  with  the  phrase  “In  ‘Nighthawks’  the 
narrator. . .”)  and  their  conclusions  short — often  a single  sentence.  These  students 
displayed  a conventional  vocabulary  and  generally  clear  syntax.  Most  were  able  to  use 
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compound  structures  and  to  compose  complex  sentences.  Occasionally,  students 
achieving  “3  Satisfactory”  were  able  to  achieve  stylistic  effects  such  as  emphasis  by 
using  a well-positioned  short  sentence  or  such  techniques  as  rhetorical  questioning. 
These  students  had  general  control  of  the  basics  of  correct  sentence  construction,  usage, 
grammar,  and  mechanics,  even  though  their  writing  did  display  the  occasional  lapse  in 
control  of  syntax  and  usage  and  the  occasional  error  in  grammar  and  mechanics. 

Students  achieving  “4  Proficient”  and  “5  Excellent”  responded  to  subtleties  of  the 
excerpt  from  “Nighthawks,”  demonstrating  well-considered  and,  at  times,  insightful 
understanding  of  the  excerpt  and  of  the  expectations  of  the  assignment.  Some  of  these 
students  noted  the  similarity  between  the  “greasy  spoon”  that  the  narrator  dislikes  and 
avoids  and  the  diner  in  Edward  Hopper’s  painting  that  is,  ironically,  sought  out  by  the 
narrator.  They  saw  this  as  an  indication  that  the  narrator  realized  that  his  difficult 
situation  was  still  a reality,  still  to  be  faced.  Many  of  these  students  meaningfully 
compared  the  narrator’s  reactions  to  the  Public  Library  and  the  Art  Institute  with  the 
conditions  that  must  be  met  to  allow  the  imagination  to  operate.  Observations  made  by 
these  students  and  experiences  they  recounted  were  detailed,  significant,  and  tied  to  the 
theses  that  they  were  developing.  Students  at  this  level  of  achievement  wrote  effective 
introductions  that  provided  direction  for  the  reader.  Often,  their  introductions  were 
separate  paragraphs  that  explored  the  topic  of  imagination  and  set  the  context  for  the 
development  of  their  ideas.  They  were  able  to  manipulate  syntax  for  stylistic  effect  and 
to  use  figures  of  speech  and  connotations  to  add  to  their  meanings.  These  students 
demonstrated  competent  and  even  confident  control  of  Matters  of  Correctness. 


Section  I:  Personal  Response  to  Literature 
Student  Sample  3 Satisfactory  - January  1994 

Thought  and  Detail  - 3 

A defensible  understanding  of  the  reading  selection  is  clearly  demonstrated.  The 

title  “The  Power  of  Imagination”  prepares  the  reader  for  the  thesis  that  follows: 

“Some  people  use  inner  thoughts  and  imagination  to  escape  the  reality  of  the  real 
world.  This  enables  a person  to  cope  with  the  situation  rather  than  suffer.” 
Throughout  the  essay,  the  student  generally  sustains  this  understanding;  for  example, 
in  the  analysis  of  “Nighthawks,”  the  student  states,  “Everyday  he  goes  to  the  Art 
Institute  to  drown  himself  into  the  paintings.  He  has  the  feeling  of  affection  when  he 
is  in  the  captivity  of  the  art.”  In  the  reference  to  personal  experience,  the  writer  says, 
“I  pretend  I am  happy  that  my  family  is  moving  but  inside  I feel  the  pain”  and  “it  is 
nice  to  find  ways  to  escape  for  only  a while.”  In  reference  to  the  novel  King  Rat , the 
student  notes  that  “the  men  were  Prisoners  of  War.  The[y]  had  to  obey  what  the 
officers  said  or  they  would  be  put  in  jail.”  More  significantly,  “[the  men]  put  on 
plays,  went  to  classes  or  created  businesses  all  to  escape  the  reality.”  The  literary 
example  concludes  with  “Learning  to  escape  by  imagination  is  the  only  way  to 
survive  in  this  case.”  In  the  conclusion  of  the  response,  however,  the  student  only 
makes  a very  general  and  mechanical  reference  to  imagination:  “It  is  okay  to  use  the 
imagination  to  escape  for  awhile  as  long  as  the  person  eventually  comes  back  into 
reality.” 

Support  is  general  but  functional.  The  response  begins  with  a general  statement 
about  losing  a job  and  using  imagination  to  cope:  “This  enables  a person  to  cope  with 
the  situation  rather  than  suffer.”  Support  taken  from  the  excerpt  is  also  very  general 
in  that  no  reference  is  made  to  a specific  painting  but,  rather,  to  “the  art.”  The 
statement  ‘The  character  prefers  the  Art  Institute  over  the  dreary  atmosphere  of  the 
library”  vaguely  implies  that  imagination  is  part  of  the  narrator’s  choice,  but  no 
details  or  reasons  are  given  to  support  this  statement. 

The  paragraph  that  develops  a personal  experience  refers  not  so  much  to  imagination 
as  to  the  problem  of  relocating.  However,  the  student  does  imply  some  understanding 
of  imagination  in  the  sentence  “I  pretend  I am  happy  that  my  family  is  moving  but 
inside  I feel  the  pain.”  The  last  sentence  of  the  personal  experience,  “it  is  nice  to  find 
ways  to  escape  for  only  a while,”  also  implies  an  understanding  of  the  power  of  the 
imagination  but  leaves  the  reader  with  no  detail  about  the  means  of  escape. 

In  the  King  Rat  discussion,  the  examples  remain  as  generalizations,  such  as  “the  men 
were  Prisoners  of  War”  and  “they  put  on  plays,  went  to  classes  or  created  businesses 
all  to  escape  the  reality.”  There  is  lack  of  detail  here  about  the  nature  of  the  reality, 
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the  characters  involved,  and  the  events  themselves.  The  second  last  statement  of  this 
section  speaks  generally  of  “men  [who]  survived”  and  “people  who  could  not  handle 
the  stress  any  longer.” 


Organization  - 3 

The  beginning,  development,  and  conclusion  are  functional.  A general  context  is 
created  in  the  introduction,  and  the  thesis  is  stated.  The  body  of  the  essay 
systematically  develops  the  thesis  in  three  distinct  but  related  sections:  reference  to 
the  excerpt,  an  account  of  personal  experience,  and  reference  to  literature.  The 
conclusion  functions  as  a general  summary  and  adequately  reinforces  the  thesis. 

Sentences  and  paragraphs  are  generally  related,  hut  coherence  may  falter  on 
occasion.  Each  part  of  the  essay  relates  to  the  topic  in  some  way.  The  introduction 
provides  focus  through  a thesis,  the  second  paragraph  reinforces  the  thesis  through  a 
general  reference  to  the  excerpt,  the  third  paragraph  links  a personal  experience  to  the 
excerpt,  the  fourth  paragraph  connects  the  topic  to  appropriate  literature,  and  the 
conclusion  attempts  to  affirm  the  thesis.  There  is  a definite  sense  of  beginning, 
middle,  and  end.  Despite  these  general  relationships,  coherence  falters  within  the 
paragraphs.  In  the  second  paragraph,  the  focus  shifts  when  the  excerpt  is  interpreted 
as  reflecting  self-punishment.  The  beginning  sentence  states  that  “the  person  seems 
to  be  taking  the  fact  he  is  unemployed  out  on  himself’;  however,  much  of  the 
paragraph  does  deal  with  the  effect  of  art  and  the  impact  of  using  the  imagination. 

The  feeling  that  coherence  falters  is  a result  of  weak  transitions.  In  the  reference  to 
the  excerpt,  the  personal  example,  and  the  literary  example,  transitions  are 
mechanically  weak.  The  paragraphs  are  linked  by  topic  only. 

Matters  of  Choice  - 3 

Diction  is  appropriate  but  may  be  general  rather  than  specific.  Choices  include 
such  generalities  as  “A  person,”  “Some  people,”  “nice,”  and  “always.”  The  speaker 
is  referred  to  as  “the  person.”  Cliches  such  as  “a  vicious  cirle,”  “make  it  through,” 
and  “It  is  okay”  indicate  a conventional  awareness  of  language  choices;  however, 
meaning  remains  clear.  Overall,  the  diction  tends  to  be  simple  and  straightforward. 
There  are  some  attempts  to  be  more  descriptive  in  choices  such  as  “drown  himself 
into  the  paintings,”  “in  the  captivity  of  the  art,”  “dreary  atmosphere,”  and  “die  of 
malnourishment.”  Also,  parallel  structure  is  used  to  some  effect  in  “put  on  plays, 
went  to  classes  or  created  businesses.”  The  student  takes  some  risk  here,  and 
although  not  always  successful,  the  choices  are  occasionally  effective. 
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Matters  of  Correctness  - 3 

This  writing  demonstrates  control  of  the  basics,  with  only  occasional  lapses  in 
control  of  sentence  construction  and  usage,  and  minor  errors  in  grammar  and 
mechanics.  In  the  first  paragraph,  “A  person”  becomes  “they.”  There  is  a shift  in 
construction  as  well  since  the  infinitive  “to  cope”  requires  a parallel  “to  suffer.” 
Prepositions  are  occasionally  misused,  as  in  the  second  paragraph  where  the  speaker 
is  drowned  “into”  the  paintings.  Some  apparent  spelling  errors,  “cirle”  and  “The”  for 
“They,”  are  only  errors  in  copying,  and  some  difficult  words,  “malnourishment”  and 
“businesses,”  are  spelled  correctly.  In  spite  of  occasional  lapses  in  control,  the 
communication  is  clear. 
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Section  I:  Personal  Response  to  Literature 
Student  Sample  4 Proficient  - January  1994 

Thought  and  Detail  - 4 

A well-considered  understanding  of  the  reading  selection  is  shown.  The  first 
sentence  of  the  response  clearly  states  the  student’s  thesis,  and  the  rest  of  the  first 
paragraph  thoughtfully  connects  the  reading  selection  to  this  thesis  by  referring  to 
pertinent  events  from  the  selection.  In  the  first  paragraph,  the  student  also  develops 
the  thesis  by  speculating  about  the  narrator’s  imaginative  connection  to  the  paintings. 
In  the  second  paragraph,  the  student  extends  this  idea  by  stating  that  others  can  be 
made  happy  and  content  by  using  their  imaginations  in  other  ways.  In  the  third 
paragraph,  the  student  tells  how  his/her  own  imagination  is  stimulated  by  music  to 
carry  him/her  through  emotional  upsets. 

The  strength  of  the  response  lies  in  the  use  of  detail  to  support  the  development  of  the 
thesis.  For  example,  “the  paintings  give  off  a certain  glow,”  “paintings  had  begun  to 
feel  like  old  friends,”  and  “feeling  and  experiencing  the  artists  intentions  of  his  work” 
support  the  “Nighthawks”  narrator’s  use  of  imagination  to  comfort,  to  calm.  Details 
are  also  given  in  support  of  the  various  uses  to  which  people  put  imagination — to 
escape  unhappiness  and  to  gain  contentment,  “read  books  . . . falling  in  love  with  a 
handsome  prince  . . . pirate  ship  on  the  ocean.” 

As  well,  in  the  third  paragraph,  which  develops  the  student’s  personal  experience, 
details  are  well  defined  and  appropriate.  The  student  thoughtfully  provides  two 
examples  of  how  mood  can  be  altered  by  using  music  to  engage  the  imagination.  The 
student  uses  music  to  stimulate  imagination  as  the  narrator  used  paintings  to  stimulate 
his  imagination  and  comfort  him.  For  example,  music  is  used  to  enable  the  student 
not  only  to  get  through  the  moods,  but  also  to  see  that  “things  are  going  to  get  better.” 
The  specific  details  that  support  this  are  “I  often  listen  to  Metallica,  Ministry,  or  Rage 
Against  The  Machine”  and  “Garth  Brooks,  George  Strait  and  John  Anderson.”  The 
heavy  metal  music  is  used  by  the  student  when  he/she  is  feeling  frustrated;  the 
country  music,  when  he/she  is  “down.”  When  the  student  delves  into  his/her  music 
and  then  his/her  imagination,  he/she  goes  beyond  simply  listing  examples  to  illustrate 
how  imagination  can  comfort. 


Organization  - 4 

The  student  introduces  the  thesis  immediately  by  stating  that  imagination  “can  get 
[you]  through  any  ordeal  that  may  arise  and  cause  you  grief.”  This  beginning 
provides  direction  and  creates  a focus  that  is  sustained  throughout  the  response. 

This  idea  is  first  supported  by  mention  of  “the  author’s”  use  of  his  imagination,  which 
“soothes  him,”  when  “he  is  feeling  depressed.”  The  student  continues  the  idea  in  the 
next  paragraph  by  mentioning  imagination  as  “a  way  to  escape  from  the  hardships  of 
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life”  and  carries  on  in  the  third  paragraph  with  examples  of  the  use  of  music  to  engage 
the  imagination  “when  I have  a bad  day  or  am  feeling  down.”  These  two 
circumstances  are  dealt  with  sequentially  through  reference  to  the  use  of  heavy  metal 
and  country  music.  The  student’s  personal  experience  carefully  parallels  the 
“Nighthawks”  narrator’s  experience  in  that  the  music  helps  to  brighten  the  student’s 
perspective:  “I  close  my  eyes  and  imagine  myself  acting  out  the  story  of  the  song,  or 
remembering  the  best  times  of  my  life,  telling  myself  that  this  won’t  last  long,  and 
things  are  going  to  get  better.”  The  idea  that  imagination  can  help  one  to  “get  through 
the  hard  times  without  breaking  down  and  giving  up”  makes  the  conclusion 
appropriate.  Therefore,  throughout  the  response,  ideas  and  situations  are 
developed  by  sentences  and  paragraphs  that  are  coherently  related. 

Matters  of  Choice  - 4 

Diction  is  appropriate.  For  example,  “soothes,”  “ordeal,”  “peaceful,”  “amongst,” 
“artists  intentions,”  “fair  maiden,”  and  “content”  are  effective.  Even  stronger  than  the 
diction  is  the  student’s  purposeful  structuring  of  sentences  for  effect,  such  as  “And 
on  the  days  when  he  was  feeling  most  depressed  he  would  stand  in  front  of  the 
paintings  and  stare  into  them  until  he  felt  as  though  he  could  be  in  the  painting  itself, 

feeling  and  experiencing  the  artists  intentions ” The  conjunction  that  begins  the 

sentence  indicates  that  the  student  is  capable  of  linking  and  summarizing  the 
preceding  ideas;  furthermore,  the  student  handles  parallel  structure  through  use  of 
participles  (“feeling  and  experiencing”)  and  verbs  (“stand”and  “stare”).  Overall,  this 
is  a complex  sentence  that  is  effectively  structured  in  spite  of  its  length.  Another 
effective  sentence  is  “Others  may  walk  down  to  the  river  and  listen  to  the  water, 
imagining  themselves  on  a pirate  ship  on  the  ocean.”  A variety  of  sentence 
beginnings,  a variety  of  sentence  types,  parallel  structure,  varying  sentence  lengths, 
and  consistent  point  of  view — all  are  stylistic  choices  contributing  to  the  creation  of 
voice. 


Matters  of  Correctness  - 5 

This  writing  demonstrates  confident  control  of  correct  sentence  construction. 

“Someone  who  has  a good  imagination  can  always  find  a way  to  escape  from  the 
hardships  of  life”  shows  subordination,  “Either  in  paintings,  as  the  author  of 
‘Nighthawks’  does,  or  books”  shows  effective  use  of  a fragment,  and  “Whatever 
methods  people  may  use,  they  always  imagine  themselves  somewhere  where  they  are 
happy  and  content  with  their  surroundings”  shows  correct  use  of  an  introductory 
clause.  Grammar  is  correct.  “Some  people  may  like  to  read  books  and  imagine 
themselves  falling  in  love  wth  a handsome  prince,  or  rescuing  a fair  maiden”  shows 
correct  noun/pronoun  agreement  and  correct  use  of  participles  for  parallelism. 
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Mechanics  are  correctly  handled.  Spelling  is  correct  throughout,  capitalization  is 
accurate,  and  punctuation  is  usually  well  handled  even  though  commas  are 
occasionally  missing:  “However,  when  I am  just  feeling  down[,]  I listen  to  Garth 
Brooks,  George  Strait[,]  and  John  Anderson.”  The  relative  absence  of  error  is 
impressive  considering  the  complexity  of  the  response  and  the  circumstances. 
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Section  I:  Personal  Response  to  Literature 
Student  Sample  5 Excellent  - January  1994 

Thought  and  Detail  - 5 

An  insightful  understanding  of  the  reading  selection  is  effectively  demonstrated. 

The  student  discusses  the  power  of  the  imagination,  considering  both  its  constuctive 
and  destructive  potential.  Initially,  the  writer  states  that  imagination  is  the  essential 
distinguishing  quality  of  humanity — “the  essence  of  thought.”  This  view  is 
effectively  developed,  and  the  student  arrives  at  the  broader  generalization  in  the 
conclusion  that  “Man  can  live  weeks  without  eating,  days  without  drinking,  minutes 
without  breathing  and  seconds  without  thinking.  But  as  soon  as  a man  stops 
imagining  he  dies  exactly  then.”  The  student’s  opinion  is  perceptive. 

The  student’s  opinion  is  appropriately  supported  by  well-defined,  specific 
details.  The  student  begins  with  a more  universal  understanding  of  the  power  of 
imagination  and  its  effects,  connects  it  to  the  excerpt,  and  then  moves  to  the  personal 
perspective  that  “It  is  within  inner  strength  and  power  of  the  imagination  that  we  are 
in  fact  made  individuals  based  on  the  difference  of  our  thoughts.”  The  student’s 
personal  perspective  focuses  on  the  experiences  of  “Being  an  artist”  and  on  how  the 
imagination  provides  both  stimulus  and  relief:  “My  artistic  ability  changes  directly 
with  my  ways  of  thinking”  and  “even  though  I am  unable  to  live  in  isolation 
completely  from  mankind,  it  is  possible  for  me  to  move  from  the  city  to  a remote 
cove  on  Vancover  Island.”  The  reference  to  the  film  Mosquito  Coast  provides  a 
warning  of  the  risks  inherent  when  one  man  imposes  his  individual  imagination  on 
others:  “[Allie  Fox]  is  a good  example  of  an  individual  who  pushed  his  imagination 
too  far . . . [and]  creates  the  destruction  of  himself ...  as  well  as  the  destruction  of  the 
native  civilization  and  his  family.”  In  the  final  paragraph  of  the  response,  however, 
the  benefits  of  imagination  predominate. 


Organization  - 5 

The  beginning,  “Imagination  in  every  individual  is  the  essence  of  thought,”  is 
constructed  to  provide  direction  for  the  reader.  Sentences  and  paragraphs  flow 
smoothly  and  coherently.  The  framework  of  the  essay  reveals  that  there  is  a logical 
progression  from  general  to  specific.  The  range  of  the  power  of  the  imagination  is 
fully  explored  through  structured  references  to  “Nighthawks,”  to  personal  experience, 
and  to  a film.  This  scope  is  made  coherent  through  the  use  of  repetition  of  key  words, 
as  in  “imagination,”  “power  of  imagination,”  “deep  imagination,”  “we  use  our 
imaginations,”  “without  my  imagination,”  and  “as  soon  as  a man  stops  imagining.” 
The  intentional  repetition  of  such  words  as  “change”  and  “decisions”  provides 
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transition  and  emphasizes  the  effects  of  the  imagination.  The  response  ends  with  an 
appropriate  and  effective  conclusion.  A broader  perspective  is  established  with 
“Mankind  as  a whole  has  benefited  in  several  ways  with  the  use  of  imagination.”  The 
last  two  sentences  of  the  response  provide  a thoughtful  and  striking  sense  of  finality. 


Matters  of  Choice  - 5 

Diction  is  appropriate  and  precise,  for  example,  “Every  one  at  some  time  imagines 
Utopias  and  surreal  situations”  and  “ personal  expression  through  the  paintbrush.” 
The  student  achieves  a sense  of  voice  through  very  convincing  personal  examples 
such  as  “my  life  in  a sense  revolves  around  art  and  personal  expression  through  the 
paintbrush.”  Many  sentences  have  been  successfully  structured  for  effect:  “It  is 
within  inner  strength  and  the  power  of  imagination  we  are  in  fact  made  individuals 
based  on  the  difference  of  our  thoughts.”  Intentional  use  of  fragments  is  particularly 
effective:  “Change  into  a utopia,  a beautiful  world  of  animals  that  have  never  before 
. . .”  The  student  is  aware  of  the  effect  of  contrasting  sentence  lengths.  In  the 
conclusion,  the  short  sentence  “We  would  have  nothing”  gains  impact  by  being 
placed  between  two  longer  sentences.  The  final  sentence  of  the  response,  which  uses 
parallelism  and  repetition  for  effect  and  also  builds  to  a logical  climax,  is  particularly 
skillful. 


Matters  of  Correctness  - 4 

This  writing  demonstrates  competent  control  of  correct  sentence  construction, 
usage,  grammar,  and  mechanics.  The  presence  of  minor  errors  is  understandable 
considering  the  complexity  and  length  of  the  response.  Even  so,  errors  are  confined  to 
spelling;  for  example,  “compasions,”  “fait,”  “peice,”  “extend”  (for  extent),  and 
“luxeries.”  Some  usage  errors  are  present,  such  as  “escapism”  and  “effect”  for 
“affect,”  and  some  punctuation  weakness  can  be  detected,  particularly  the  frequent 
omission  of  commas.  Some  pronoun  agreement  problems  are  evident,  “Everyone  . . . 
and  they  help  us  escape,”  as  are  pronoun  reference  problems,  “The  Fox  family  . . . 

He.” 
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Jbe/fTCj  Cttxa/JJak  Dfjnci  Ktfhp  in  A rv>nlr 

/■atefco  around  Qc±  oad  gbrganag  e iLpass&ca  through  H-^u 
'Jtein-foru&h . &1  fcr  ttle  cu. <j*  ltI^atA2jit&&  fi&r  t±usjx.t 

CM.-fcy £kkis»4uA~ oacL  &uen  Jfjsrgc d/s uv5n^  jh&trK^ 

e$cd-ifa-  (TCstr-f.QUX.Liirca^  £*AQjJD£J2C^ 

<QjtJQ^£eLcc±l  6e.Qi6gt-^JQopfl.  cutiA  h4Srki+QfJL£±a 

Qjiffxcu/^-rsju^bcrci . f~iif  cz^hh/ic cUyJUitj  Ch&rcficAciirtcJ^ 
&2dhlLLfli23tp.  c^JihieilZu^  QjlULhe-QcQcJj 

OncldushM'h «/,  -/-tyd-p-ire  ust//  ccubaog.  Cacgu&uuL&nc* 
-Qfeocn  f^boum  ihpQLjSfi  JumJedJttAjuj  cc2d  chaf^c^td 
JjGOa  - HaUjeuA^  tfL  O m-tp^fi'n^  cntnknbpfin  rvudnf  c_ 
ho!dd><j0^x^j  p-ort  Iht  rnig./ m&i  ap  innc^cci'hj  J&f*. 
JL&  AjJtyiCt.  t^achcsxtf.  • ^6aa0c  jn  jc*  Q L*1CfOj<x.  j <l 

heaijiifiiJL  kxdd  cfOcuaal^  ik&jJpOki/eMejueA  tpeftes 

z5t*Jt£4^&Uuita.  an  ■*'<•>■■'  jkt  batrLZAA  s^hzu^a 

’ih&kkjupsikxa£Lfhot±  IcocLc/^ca.  4Aair*,  u2hdU*dhc&*^*? 
tbi^cJrt,i)nr>r'p^i/ntecJh**tj  rvnd /^W/v-warV  aosLDcxa^ 
aJrAe.  -io  h-f&tr*  o/eojaisaa^  /f-vvy-eL^ny^^^ 

<0  Qaaa  utadhU  ‘is.  bite,  m.  i£>tcJ&  to£/±t  <mj-tpL4rJy 

tfr&n  rtc-nkundj  ti  oy^ao'/b^t.  n^.  fa  Hcasz — 
ftOcxx  dht*  id  O-  ££ aeJz  casnon  Uonazui^  (sJo^t. 

(&aa  ( e^Cj n dj\cn  pioidkcM. llq  ujhs  j—J-o djxQ^L 

LilhsSA  £e  ±Ci  jcJCl.  Ql  iA  - (distA  )~udj  /Y-COO  SjDAg 
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•ofii'Cri  aj0oux^p/wfl0\3 

C^-J^'Im. — ^h&f  iaXzO  a&H*t4ijui  ~ifaia  ^(Aa,  ccn&smry^ 

/As.  U4eafy.ond £.xfe  rsd^  tf&nih.  iM^^ntj-icn  <«  >no 

*t£a&$tXda  Coa&t  1 Ol £&Lc-^qx  plcu^d.ix^  vOkb&u osj^ 

La  Q-  hu/Jnsrl  Qnd a. p^-Hx^A.  4e-  p^^nhilrU  a 

A->  Ota  tOtiStZk*.  uzdhiA  quid  itt^jia&fac*  • is  a -Q&£l 

iKQHp(f  cf&~>  rKAo<duc£uhci  QXd&ad  t&hau 

Jed, a Jhad^.  Luct&  mo.  hj^t^^xiOehd^c^ 

mdu&tB&tod.  city  c£  M*.  LmtjgcJjztsSt  ha^J^LXUJhtJAo 

cn  ict.  HoChirsA  and  oUclcka  7*g>  ^LeJi  encL  hlo 

JhjtxuGy.  Jo ^j^Xtoack.  n&ftu-c.  (XJJtkJX . oj/’ 

/l— — * — - ..  ~t rr  1 1*.  ~ 


iwoou 


iaJCS.  ' Mere.,  &/&.J  rScfo^y cahia 
il&LL>iJmxfaj3r>  *-G£3oL  uadbtGcduc&a. 

Cjqt>'M>M  end  ischcok^ux  o/eapUc  ’&±B-X£&Cck^ 
f\t .( fcd-rpct.  t/i  OgdhCLiise^  <C < • ryl^ 

bfWQS  uuHn  /l  (*in  &sTTJL<iQ3r-i  GDOCtfjkA 

eate/1  iht&jC^h  kfL  ktax+cL  tu£  patuJ^.  -As &u.  o^q 
CCuJd  &SCUA  -jj^-cLn  hM-hind 


oasL  tccL  Lift,  sustf-rif'  -fjL  , w Mr  a r\LA<3  ulrf£. 

Ahu/-  Cuon  -hop  h&nd"). 
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sa  deAfn.sc.ficn  g£. 


cm* 


Uq  ^^c^AtoiCho^^-lLi-riflchjL^ru.ilr^hcrt  And  jn^ 

• C£Lla  j^a&Qia8di&dO&t*Xb  shneJLu  ~^>  uc.  ca^J. 


aokf.  SGoitAuaAiA  , cu  Lm&ntjnd  mu<rh- 

(Cutfu£  oahte.  ihjpt/zc-  i /on  an<-/o-<  ■ 

Mcmkirtd Co  cjJoctc  hfec  hmf/p cJ,n  Sr uerc/ 

liYHfsutfMfa-  Ufrcqf  unload#*  • DtH* aidoLL+ccici 

CPc 4Cua@ou*u  asuAL  m4,furch  cs\j  Gsiiuyfc  gad 

utnudiciaLO.  u tqaHJ.  ext&t  - (Luxoau/xccJic 

uaasxdfac. th  £xj£hJZc  -{t/tphc***  aockCappude^c  axd& 
\/riai  ClHL  imp  +o  fanoH  ^rxLcte  cf-JLa..  tsjot/  ^ 


UJz.  lahJ.cJ  /yotAff  rtyf~hirv2j  . 'Tfhorvr-i  cu*td£&. 

iLojhcufz  ea^tnj t UjrifiGi*tf'cJruok.tr^j  rhu~\ufia 

UilihcuM  JhcaaJjyDj.  Cpsd.  Seccxsls  t-ortSxtuf-  -fr-untis\^ 
^&Lcf  CtC  «Ocr/n  aa  ejr&a  ofc/Tn  tr-t^nt^  ko-’zJuLC 

■ 
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Section  II:  Functional  Writing 


The  January  1994  Functional  Writing  assignment  required  students  to  write  a letter  of 
invitation  to  Ms  Maggie  Cameron  and  to  inform  her  that  she  was  to  be  honored  at  a 
Salute- to- Volunteers  evening  on  March  9,  1994,  by  being  named  Nalwen’s  Volunteer  of 
the  Year  and  by  being  presented  with  the  prestigious  Nalwen  Outstanding  Volunteer 
Award.  In  their  letters,  students  were  expected  to  state  their  purpose  for  writing  and  to 
provide  Ms  Cameron  with  all  the  information  she  would  need  to  enable  her  to  participate 
in  and  enjoy  the  evening’s  program.  Students  were  also  advised  to  use  an  appropriate 
tone. 

Most  students  produced  satisfactory  or  better  work  on  this  assignment.  They  used  an 
appropriate  and  courteous  tone,  provided  a statement  of  purpose,  and  included  details  that 
would  help  Ms  Cameron  understand  her  role  during  the  Salute- to- Volunteers  evening. 

Markers  noted  that,  in  general,  the  letters  were  less  well  developed  in  January  1994  than 
on  previous  diploma  examinations.  This  is  particularly  troubling  in  light  of  the  fact  that 
students  had  an  extra  30  minutes  to  deal  with  Part  A:  Written  Response  in  January  1994. 

To  do  well  on  the  Functional  Writing  assignment,  students  must  be  able  to  anticipate  the 
needs  of  the  letter’s  recipient — to  discern  the  specific  information  that  this  individual 
needs  in  order  to  understand  the  purpose  of  the  letter  and  the  expectations  that  he  or  she  is 
to  meet.  In  other  words,  the  letter  writer  must  be  able  to  assume  the  role  of  the  letter’s 
recipient  and  to  ask  the  question,  “If  I were  this  letter’s  receiver,  what  would  I need  to 
know?”  It  is  also  essential  that  students  take  the  time  to  proofread  their  letters  and  to 
correct  any  errors  in  sentence  construction,  usage,  grammar,  and  mechanics  that  might  be 
present. 

Students  achieving  “3  Satisfactory”  sustained  a general  awareness  of  audience  and 
provided  information  sufficient  to  fulfill  their  purpose,  such  as  the  date,  time,  and  place 
of  the  gathering.  Most  students  achieving  at  this  level  provided  a closing  to  their  letters 
and  left  Ms  Cameron  with  a means  of  contacting  the  letter  writer  for  further  information. 
Students  achieving  “4  Proficient”  and  “5  Excellent”  sustained  an  awareness  of  audience 
and  an  appropriate  tone  throughout  their  letters.  They  provided  specific  information  that 
would  be  helpful  to  Ms  Cameron,  such  as  the  evening’s  itinerary  and  appropriate  dress 
code,  and  information  about  Ms  Cameron’s  expected  role — most  often,  that  a short 
acceptance  speech  was  anticipated.  Some  students  achieving  at  this  level  added 
information  that  would  have  been  personally  helpful  to  Ms  Cameron,  such  as  an 
indication  that  she  could  bring  guests  to  the  function  or  that  she  could  name  a 
representative  to  accept  the  award  on  her  behalf.  Most  made  it  clear  that  they  were 
writing  as  representatives  of  their  English  33  class. 
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Section  II:  Functional  Writing 

Student  Sample  3 A Satisfactory  - January  1994 

Thought  and  Detail  - 3 

Awareness  of  audience  is  generally  sustained.  This  short  response  is  concise  and 
polite,  with  only  a slight  slippage  of  tone  in  the  ambiguous  “You  will  be  honored.” 
Paragraph  one  details  who  is  writing,  why  Ms  Cameron  is  being  honored,  and  where 
and  on  what  date  the  ceremony  will  take  place.  Paragraph  two  provides  the  exact 
time  and  a bit  more  detail  about  why  Ms  Cameron  is  being  honored.  A request  for 
contact  is  made  and  follow-up  is  implied  in  the  letter’s  closing.  The  purpose  of  the 
letter  is  stated  and  necessary  information  is  given,  resulting  in  adequate 
development  of  topic.  Although  bare  bones,  sufficient  information  is  presented 
with  enough  detail  to  fulfill  the  purpose. 


Writing  Skills  - 3 

The  writing  is  clear,  simple,  and  generally  correct,  although  no  risks  are  taken.  A 
variety  of  sentence  constructions  are  used;  for  example,  the  first  sentence  is 
compound  and  contains  an  appositive,  and  the  third  sentence  is  complex.  However, 
there  are  only  six  sentences  in  the  entire  response,  and  one  is  actually  a fragment. 
Spelling  is  correct  except  for  “mean  time”  and  “Sincerly,”  but  few  risks  are  evident  in 
the  vocabulary.  The  structure  “please  respond  back”  is  redundant. 

In  keeping  with  this  very  careful  and  “safe”  piece  of  writing,  the  student  has  taken  the 
time  to  edit:  “accept”  and  “us.”  When  proportion  of  error  to  complexity  and 
length  of  response  are  considered,  the  writing  demonstrates  basic  control. 
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Dear  Ms  Cameron: 

.0  A_m  Connors  A ,^ipi>^n-t^h,,L.: cfe 

ry^fti  V\i^u  kcjo&cl  g-cxd 

s.<l  Qjn->  J^>g  fp^  Jlp  J-fvJ^>onn  

v.t^yu  Jnftue.i  ul.>ttr  jrvuTuid  \jbb.iccujuo c^, 

vjdUD  ul -oOA-  Jlkj  Jnor>Piflgf  ^j.u±.h 

lfV^^U.»go^rt'Ktnin(d  xr^i  Yi)iJLntlli^  QjuOr^^i 

ft*~  i/fchfl>  r\Qtij.i.r>  Kl^>  LW>TfyO  rrfaJipJo 

Qnyi  -foPhodL  yjuJaJEJL  J v^->  Jhdd  i fLr\ 

St  )» fcontor^  Qjnd  U-yKOa^ 

U^pU.  k^jLNjj.1  jL>Q  - JrKy>C^  UjXAX^  ^ti.jrrue^ 

CtoA  JcXttjjuSaOU  CJb  Ct.  \ X'/jbtr.tjg.'^  Q-fc  Q<-l30 

OcXiad)  ■ CitilL.  v.i-jpuTi  v^i^nQj  Cfr 

rOOtA-f  W A , VMiV  A 4- ifTtpr^  .ffiLPf.  pt~>  .A-hi'j 

CUOflA^  At  -i^Lfc.  ICMuttn  tkjflL  tcimi 

JL^ — lAffiu  girxAOd  jpkAIiiLLjiug^xrid 

. dtO  J i~^a>  i i_n  skho  onryflan  dLLnru^, 

U-V-  -jrmpaj  v~tjb  $JL&  - > . -t-K.^a- . 

Jb-Af.cXb-i  • 

1 • 

^p>T  Shnes. 
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Section  II:  Functional  Writing 

Student  Sample  3B  Satisfactory  - January  1994 

Thought  and  Detail  - 3 

Awareness  of  audience  is  generally  sustained.  Paragraph  one  states  who  is  writing 
the  letter,  “congradulate[s]”  Ms  Cameron,  mentions  her  award,  and  suggests  the 
reason  why  Ms  Cameron  has  been  named.  The  date  of  the  salute  is  given  in  the  body 
of  the  letter,  and  the  times  of  various  activities  are  listed.  However,  ordering  Ms 
Cameron  to  the  gym  at  6:45  P.M.  (two  hours  and  fifteen  minutes  before  the  awards 
ceremony)  causes  the  tone  to  slip  somewhat.  The  letter’s  closing  is  handled  well,  and 
sufficient  information  is  given  for  Ms  Cameron  to  easily  make  contact.  Development 
of  topic  is  adequate.  There  is  enough  detail  to  fulfill  the  purpose. 

Unevenness  occurs  in  this  response  in  that  some  of  the  supporting  detail  is 
inappropriate.  For  example,  the  activities  outlined  in  the  third  paragraph  are  not 
really  designed  to  honor  volunteers,  which  is  what  the  purpose  of  the  letter  and  the 
evening  is  all  about.  This  is  an  example  of  a “3”  paper  that,  although  it  has  some 
length,  presents  only  sufficient  information  to  fulfill  the  purpose. 


Writing  Skills  - 3 

The  selection  and  use  of  words  and  structures  are  generally  effective,  and  basic 

control  is  demonstrated.  There  are  a few  mechanical  errors  (“Schools,” 
“congradulate,”  “recieving,”  “Volenteer,”  and  “Yous  Turly”).  Some  usage  errors  are 
present,  which  careful  proofing  would  have  corrected:  “help”  for  “held”  and  “out” 
for  “our.”  On  the  other  hand,  the  words  “annual,”  “ceremonies,”  and  “schedules”  are 
correctly  spelled.  It  is  this  unevenness  that  is  typical  of  a “3”  paper.  Although  few 
risks  are  taken,  basic  control  of  sentence  construction  is  shown;  for  example,  “You 
are  welcome  to  attend  all  the  activities  of  the  night  but  I must  ask  that  you  go  to  the 
front  office  by  6:45  pm  so  we  can  prepare  for  the  ceremonies.”  The  communication 
is  clear. 
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Nalwen  High  School  ^71 

C 

482  PMfc  Cr— out,  Wwn,  A town  T8R1P1  W 

January  13, 1994 

Ms  Maggie  Cameron 
16  Nalcreek  Boulevard 
Nalwen,  Alberta 

T3R  1P6 


Dear  Ms  Cameron: 


j. 


asm CaJ-la 


— ^ ~ — srp  ^ x 

33  s£*r 


<Ca 


* ^ , 

^vC4o^<^Z^ iJcs/iSY^Lux^ 


,/£>±Jf2  


Q£U*x^lM~  % M4H-  M/ — C. *^^i 


j #yt  ^ 

SZ2A^3«£ 


XtiA 


4tM  -^L 


&1  &&LSL . ~ n ^fX^7^y/^fa 


^/)  sy^y^z/  on-..-. — — ^7/^*^  ^Cgt^y^-  / / ^ysuotif/ 

-I -^^.*a<g /^-rfT^y~\ *7:  (3Q&JZks. ^Ztf- 


^ 3^2 


^2 


ca^l 


^ ^ 


.4L4. 


^LXZ 

Crt~^y^yf  jQ/A  ^ 7 <^3~ — 9^  * ^ 

^/sJL CkAsJ-*~^&/ 


AA 


: 


^g/^  yftt  ^i«#^ 

.igfr 


^f^/ZL 
=w yC/*JL 


>W 


ztz/^l 

V Z^^2gg 


<2^». 


/^i  £Xf)f3  S~*~\ 


*y  y^- 


-Tg^. 

^c/^o^a£^  . 


-3>C^- ol&&<y> ^jtL y^4^ **a« 
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1 /■ f ft 


-^2 

^ — 


^ - 

q/  — G*Q.</Z 


zJL  — <rzg>T — ^ — - 

?&4  tfv\  .7^  \jC  «,  ^ 

' ^4  ^ 


^7^ 


r<o. 


-C£-^ 


r^gga 


autor*. ^q. 


^ <^7s~- 


^ 


tf-k 


3CO 


-„—  ^7/T-v 

1 f-~/J  £* 


>t^2-  ^■4  ■ 

r j2\&(.  ^ . ^s^«  ^44 


Gm*rr*Tirs^i/  , ^ V4, -4^=3 

..^4&fl- (&Hs<zf' 4u4-— — 


^ 1^  -*■—  


-^2-< 


^ -o 


£4 


r 


^ 


PoPr  3pnej$ 
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Section  II:  Functional  Writing 

Student  Sample  4 Proficient  - January  1994 

Thought  and  Detail  - 4 


Awareness  of  audience  is  clearly  sustained.  The  tone  is  polite  and  respectful 
throughout  the  response;  for  example,  “extend  this  invitation,”  “We  are  proud  to 
inform  you,”  “honored  to  present  to  you,”  and  “Please  feel  free  to  contact.” 
Development  of  topic  or  function  is  generally  effective  in  that  the  entire  response  is 
clearly  and  logically  organized  into  three  concise  and  efficient  paragraphs. 

Significant  information  is  presented  and  is  substantiated  by  appropriate  details 
that  efficiently  fulfill  the  purpose.  The  writer  immediately  establishes  the  source  of 
the  letter  (“The  English  33  students  of  Nalwen  High  School”),  the  purpose  (“extend 
this  invitation”),  and  the  planned  events  (“the  Salute-to- Volunteers  evening”  and  the 
the  presentation  of  “the  Nalwen  Outstanding  Volunteer  Award”).  Supporting  details 
are  given  in  the  second  paragraph  and  indicate  the  location,  date,  and  time  of  the 
event,  as  well  as  precise  details  of  the  program.  The  letter’s  closing  is  effective. 


Writing  Skills  - 4 

The  selection  and  use  of  words  and  structures  are  usually  effective.  This 
proficiency  is  seen  in  such  choices  as  “The  English  33  students  . . . extend  this 
invitation  . . . hosted  during  the  Nalwen  Community  Spirit  Week.”  Economy  of 
diction  and  structure  can  be  seen  in  the  use  of  controlled  prepositional  phrases  to 
impart  information;  for  example,  “in  the  auditorium  at  6:30  p.m.  with  the  Mayor  of 
Nalwen  speaking  on  the  importance  of  volunteer  work.”  Competent  control  is 
demonstrated.  A minimum  of  errors  appear:  a comma  error  in  “honored  to  present 
to  you,  the  Nalwen  Outstanding  Volunteer  Award”  and  the  misuse  of  the  reflexive 
pronoun  “myself’  instead  of  the  objective  pronoun  “me.”  Overall,  this  response  is  a 
good  example  of  economical  writing  that  is  well  controlled. 
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Dear  Ms  Cameron: 


LL^k.  £rWflii — dL^JUid 

vUv^k  ..^/dbA-fr^  I^iui  ~tn  .niii^nL  -Vka  ^nCUjJha  ->to  

\ )/gi » 1 ^-fc»e  Jtn  , 0i  vAyy^t7r\^  ^ > KcLfttyci  trljuruk^  'Wa  "IHoJurfm  ^rrYvnf^iXfln>A^ 

.k^j^±^.Uk(ufc..^  u.fl.  iHimurrAk  Ai  4W  

[i)lL  fust  <£sht\uA  ^tkx  , ^^LTW\  ■ L^QiA.  A^fii  , AdUg  

4>4a*v  ^ 4W  — fcn^Aiak.  33 

.nili.fi.  \qq  . ,tc\  >io  i^-gui  j ~kL> 

/n  Q n vO *n C^fiAtA'ir^^aAiL^U^ 


T^Wo  a^q^wLa  .un'ii  .!%&_  c^auA.y\  axj±  tjarL 

<o*r\  ^YpAA^k  l 9 A H a ^SKfl  t.li>^.nr\  i >.n  a Li  ■ Qjtl — Ca  * P^’ 

44vo  ~nrva^ivi  fl  fcu  >4m  ^ap  acjp-i^n.^  . Sarv  kki_  ^rrupguia^cg 
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Section  II:  Functional  Writing 

Student  Sample  5 Excellent  - January  1994 

Thought  and  Detail  - 5 


A precise  awareness  of  audience  is  effectively  sustained.  In  the  first  paragraph,  the 
student  introduces  him/herself  and  identifies  him/herself  as  the  representative  of 
his/her  class.  Ms  Cameron  is  then  invited  “to  our  volunteer  award  ceremony”  and  is 
told  that  the  class  has  “agreed  to  present  you  with  the  prestigious  Nalwen  Outstanding 
Volunteer  Award.”  In  the  second  paragraph,  the  student  goes  on  to  explain  why  Ms 
Cameron  is  being  honored:  “Since  your  volunteer  work  has  been  greatly  appreciated 

and  recognized  by  many  students ” Statements  such  as  “we  would  like  you  to 

make  a short  speech,”  “If  you  wish  to  bring  a guest(s)  you  may  do  so,”  and  “We 
would  extremely  be  honored  if  you  would  attend”  maintain  this  strong  sense  of 
audience.  The  closure,  which  states  “at  your  earliest  convenience”  and  “We  really 
appreciate  all  you  have  done,”  reinforces  this  precise  awareness  of  audience.  Such 
expressions  establish  a polite  tone  that  even  allows  the  honored  guest  to  make 
choices. 

Development  of  topic  or  function  is  clearly  focused  and  effective.  Writer  and 
purpose  are  clearly  established  in  the  opening  paragraph:  “I  am  a grade  twelve 
student ...  I would  like  to  invite  you  to  . . .”  Supporting  detail  is  provided  in  the 
paragraph  that  follows,  which  indicates  the  purpose  of  the  event  as  well  as  particulars 
of  time  and  place.  Expectations  of  the  guest  are  clarified:  “we  would  like  you  to 
make  a short  speech,  after  accepting  the  award”  and  “If  you  wish  to  bring  a guest(s) 
you  may  do  so.”  Closure  indicates  further  expectations  for  follow-up  by  providing 
sources  of  contact.  Throughout  this  development,  significant  information  is 
presented  and  is  enhanced  by  precise  and  appropriate  details  that  effectively 
fulfill  the  purpose. 


Writing  Skills  - 4 

The  selection  and  use  of  words  and  structures  are  usually  effective.  The 

organization  and  word  choice  of  the  opening  paragraphs  clearly  set  forth  the  context 
in  straightforward  language:  “On  behalf  of  my  class,  I would  like  to  invite  you  to  our 
volunteer  award  ceremony.”  Clear  and  simple  syntax  is  evident  in  such  expressions 
as  “The  ceremony  will  be  held  on  March  9,  1994,  at  6:30  pm.  It  will  be  in  the  large 
gym  . . .”  and  “Please  give  me  a reply  at  your  earliest  convenience.”  The  short 
sentence  “You  have  been  named  ‘Volunteer  of  the  Year’  ” is  particularly  effective 
and  even  adds  an  element  of  climax  to  the  writing.  The  writing  demonstrates 
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Nalwen  High  School  ^71 

C 

432  Pari(  CrMK«nt  Aiterta  TOR  1P1  W 

January  13, 1994 

Ms  Maggie  Cameron 
16  Nalcreek  Boulevard 
Nalwen,  Alberta 
T3R1P6 

Dear  Ms  Cameron: 
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35 


competent  control  of  sentence  construction,  usage,  grammar,  and  mechanics.  No 

awkward  sentences  are  present  except  “We  would  extremely  be  honored.”  There  are 
no  errors  in  usage  or  grammar.  The  only  errors  in  punctuation  are  the  minor  ones 

such  as  “towards  teens,  and  others ” The  proportion  of  error  to  complexity  and 

length  of  response  demonstrates  proficient  writing  skills  even  though  few  risks  of 
stylistic  choice  are  taken. 
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Section  III:  Response  to  Visual  Communication 


The  markers  felt  that  the  photograph,  which  showed  a youngster  apparently  being 
disciplined  by  an  adult,  was  a particularly  good  one  for  the  purpose  of  the  assignment  on 
Section  III.  It  was  encouraging  to  see  that  many  students  responded  with  fairly 
substantial  compositions.  Often,  the  length  of  their  responses  to  Section  HI  exceeded  the 
length  of  their  responses  to  Section  n.  Generally,  students  appeared  to  connect  well  with 
the  photograph  and  to  respond  in  a genuine  manner. 

Three  main  approaches  to  the  photograph  appeared  in  the  students’  writing.  Many 
students  wrote  about  “the  child  in  trouble,”  noting  that  “Disobedience  is  not  acceptable,” 
“Appropriate  behavior  must  be  taught  to  children  who  misbehave,”  or  “Proper  behavior  is 
essential  in  our  society.”  These  students  often  employed  a moralistic  tone.  Some 
students  identified  strongly  with  the  “girl  in  pink,”  noting  that  “Children  are  the  symbol 
of  purity  and  innocence — here  a child  is  being  unfairly  punished  by  a day-care  attendant” 
or  “Children  can’t  be  children  anymore.”  Other  students  took  the  middle  ground  and 
asserted  that  “As  we  grow  up,  we  learn  new  things;  some  of  these  things  we  learn  through 
tough  experiences”  or  “Things  that  we  learn  in  childhood  help  us  to  react,  as  adults,  in 
different  situations.” 

To  have  been  scored  as  having  created  a “satisfactory”  response  on  this  assignment, 
students  had  to  be  able  to  determine  an  idea  being  communicated  by  the  photograph  and 
to  provide  evidence  from  the  photograph  to  support  the  belief  that  this  idea  is  being 
communicated.  It  was  not  enough  for  students  to  have  stated  that  the  photograph 
communicates  a topic , such  as  “discipline,”  or  a concept , such  as  “a  girl  in  trouble.”  To 
do  well,  students  had  to  interpret  the  photograph  fully  and  to  generalize  beyond  the  world 
of  the  photograph. 

Students  achieving  “3  Satisfactory”  tended  to  interpret  the  photograph  in  a conventional 
way,  often  as  a statement  about  the  behaviour  of  the  girl  or  of  the  adult  whose  arm  and 
pointing  finger  are  shown.  Many  students  at  this  level  described  the  “girl  in  pink,”  noting 
her  facial  expression,  hands  in  pockets,  and  turned  ankle,  and  interpreted  these  details  as 
suggesting  that  the  girl  was  embarrassed  or  upset.  The  pointing  finger,  representing 
authority,  also  figured  prominently  in  these  responses.  Students  achieving  “4  Proficient” 
and  “5  Excellent”  provided  actual  themes  about  some  aspect  of  the  human  condition  that 
generalized  beyond  the  photograph.  Details  from  the  photograph  were  selected  to 
support  these  generalizations.  For  example,  some  students  noted  that  the  line  on  the  floor 
formed  by  the  juncture  of  linoleum  and  carpeting  symbolized  the  distinction  between 
experience  and  innocence.  Some  students  at  this  level  also  made  reference  to  the  choices 
that  appear  to  have  been  made  by  the  photographer — such  as  use  of  camera  angle, 
cropping,  or  plane  of  focus — to  increase  the  effectiveness  of  the  photograph. 
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Section  III:  Response  to  Visual  Communication 
Student  Sample  3 Satisfactory  - January  1994 

Total  Impression  - 3 


The  student’s  interpretation  is  quite  conventional  and  is  in  the  form  of  a maxim 
about  learning  right  from  wrong:  “Children  all  have  to  learn  somewhere  the 
difference  between  right  and  wrong.”  This  is  a generalization  beyond  the  photograph, 
however,  and  this  idea  is  backed  up  with  appropriate  support  such  as  the  indication 
that  children  possess  “mischievishness”  and  “devishishness.”  The  student  continues 
to  provide  support  by  implying  that  children  are  instructed  “from  higher  above”  when 
“older  people  look  down  upon  children.”  In  other  words,  details  used  for  support 
tend  to  be  linked  to  the  photograph  but  also  tend  to  be  generalized. 

Coherence  falters  when  the  student  describes  the  classroom  as  a place  for  children’s 
learning  without  strongly  connecting  this  to  learning  right  from  wrong. 

Some  word  choices  are  effective,  such  as  “devilish,”  “accents,”  and  “primary 
colors,”  while  others,  such  as  “gets  caught  too,”  are  not.  Overall,  however,  choices 
add  to  the  creation  of  voice. 

This  writing  demonstrates  basic  control  of  syntax.  “The  snowfakes  on  the  blue 
boards,  the  little  red  box  on  the  floor  and  what  looks  like  a play  room  in  the  upper  left 
hand  comer  all  join  together  to  refect  the  fact  that  the  room  is  a place  for  little 
children”  is  a well-constructed  sentence  with  correct  use  of  parallel  structure. 
However,  this  control  is  uneven,  and  all  the  sentences  in  the  last  paragraph  indicate 
lapses  in  control.  Although  the  writing  is  generally  satisfactory,  there  are  some  errors 
in  usage  (“a  happy  and  fun  time”),  in  grammar  (“are  mostly  primary  colors  which 
adds”),  and  in  mechanics  (“scalded,”  “mischievishness,”  “snowfakes,”  and 
“devishishness”).  This  unevenness  is  often  typical  at  the  “3”  level. 
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Section  III:  Response  to  Visual  Communication 
Student  Sample  4 Proficient  - January  1994 

Total  Impression  - 4 

Interpretation  of  the  photograph  is  well  considered  and  is  in  the  form  of  a 
generalized  idea  or  theme.  There  is  an  attempt  to  interpret  the  photograph  as  “a 
learning  experience  . . . [where]  one  must  answer  to  someone  else  due  to  a mistake.” 
This  idea  is  extended  by  suggesting  that  such  an  experience  will  pay  future  dividends; 
this  examination  of  cause  and  effect  is  well  considered. 

Specific  details  used  for  support  are  well  defined  and  accurate.  The 

generalization  about  “a  learning  experience”  in  the  introduction  is  supported  with 
specific  examples:  “the  elder  is  pointing  at  the  child  letting  us  know  the  child  is 
being  scolded  for  something.  Both  subjects  appear  to  be  in  a learning  facility  for 
young  children.”  Focus  on  actual  details  of  the  photograph  include  references  to  the 
“techniques”  and  “ideas”  of  “camera  angle,”  “symbolism,”  and  “focus  . . . used  to 
blur  out  the  background.”  In  the  third  paragraph,  a discussion  of  the  idea  that  people 
learn  from  their  mistakes  also  supports  the  generalized  theme. 

Sentences  and  paragraphs  are  coherently  related.  This  coherence  is  achieved 
mainly  through  logical  order  and  repetition  of  key  words  to  reinforce  ideas.  After  the 
generalized  theme  about  “learning  experience”  is  stated,  the  order  of  discussion  is 
delineated:  “details,  techniques  and  ideas.”  Each  aspect  of  the  topic  is  systematically 
developed  in  the  remainder  of  the  response,  with  a final  cause-and-effect 
consideration  given  in  the  concluding  paragraph.  Key  words  and  phrases  are 
“learning  experience,”  “knowledge,”  “one  never  stops  learning,”  “know,”  “learning,” 
and  “wiser.” 

The  selection  of  words  and  structures  are  usually  effective.  Effective  diction  is 
seen  in  “learning  facility,”  “intimidating  and  embarasing ,”  and  “wiser  for  it.” 
Structures  are  varied:  “Because  we  are  not  perfect  life  its  self  can  be  a learning 
experience”  and  “Although  recieving  correction  in  life  can  be  intimidating  and 
embarasing  it  can  also  be  very  usefull  in  the  future.”  However,  these  are  used  less 
frequently  than  are  conventional  structures. 

While  some  errors  are  present,  particularly  in  spelling  and  punctuation,  the  writer  still 
demonstrates  control.  This  response  is  a well-considered  and  consistent 
interpretation,  logically  organized,  with  competent  style  and  reasonable  accuracy. 
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Section  III:  Response  to  Visual  Communication 
Student  Sample  5 Excellent  - January  1994 

Total  Impression  - 5 

Interpretation  of  the  photograph  is  insightful.  The  student  begins  with  an 
effective  generalized  theme,  “From  early  childhood  we  have  [to  be]  taught  to  obey 
and  to  listen  to  our  elders,”  and  connects  this  idea  to  its  results,  “an  abiding  [i.e.,  law- 
abiding]  society,”  and  to  an  ability  to  “face  the  consequences”  of  one’s  actions. 
Purposefully  chosen  details  such  as  “the  little  girl  is  our  main  focus,”  “The  girl 
herself  is  1/4  of  the  complete  photo,”  “a  feeling  of  order,”  “standing  straight  up 
concentrating,”  and  “Look  at  the  girl  in  the  back-ground,  she  is  quite  happy” 
effectively  provide  specificity  throughout. 

The  use  of  transitions  helps  to  create  a smooth  flow  of  ideas.  Coherence  is  assisted 
through  the  repetition  of  the  key  word  “look,”  which  gives  power  to  the  organization.  In 
the  second  paragraph,  for  example,  the  student  directs  the  reader  to  look  at  specific  details 
in  the  photograph;  not  only  that,  but  in  the  conclusion  the  student  supplies  a slightly 
different  use  of  “look” — this  time  a personal  one  where  the  student  brings  an  insightful 
perspective  to  the  closure:  “When  I first  looked  . . . but  after  really  looking  . . .” 

The  attainment  of  voice  in  this  response  is  the  result  of  effective  word  choices  such 
as  “reinforcing,”  “abiding,”  “precedence,”  “variable,”  “drab,”  “chaos,”  and 
“constricted.”  Outweighing  the  few  errors  of  syntax  are  sophisticated  sentence 
constructions  such  as  “Firstly,  if  we  look  at  the  camera  angle  we  can  conclude  that 
the  little  girl  is  our  main  focus,  and  that  she  has  committed  some  sort  of  wrong- 
doing.” In  this  sentence,  the  student  embeds  not  one  but  two  noun  clauses  inside  the 
main  clause.  While  drawing  the  reader  into  the  writing  in  the  following  sentence,  the 
student  also  illustrates  balance  by  the  use  of  parallel  participles:  “Secondly  you  get  a 
feeling  of  order,  look  how  she  is  standing  straight  up  concentrating  and  giving  full 
attention  to  the  outstretched  finger.”  Some  weakness  in  mechanics  is  illustrated  here; 
a semicolon  should  have  been  used  after  “order.”  Many  other  sentences  would  also 
have  benefitted  from  the  use  of  a colon  or  dash. 

More  careful  editing  would  have  caught  errors  such  as  the  missing  words  in  “we  have 
taught  to  obey”  and  “part”  for  “party.”  However,  there  is  control  of  sentence 
construction,  usage,  and  grammar.  A weakness  in  control  of  mechanics  occurs 
when  the  writer  is  using  complicated  structures  without  knowing  how  to  punctuate 
them;  for  example,  “Look  at  the  room  around,  spotless,  another  variable  illustrating 
the  necessity  of  obeying  the  rules  ” Uses  of  semicolon,  colon — or  dash,  perhaps — 
would  assist  in  the  economical  concision  of  the  sentence. 
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V^>Aa3nrr\  \^>JOe  Axjjuuc^C  >AlT 
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Samples  of  Students’  Writing  from  June  1994 
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Samples  of  Students’  Writing  from  June  1994 

Section  I:  Personal  Response  to  Literature 


The  excerpt  from  Lotta  Dempsey’s  No  Life  for  a Lady  evoked  many  interesting  and 
thought-provoking  student  responses.  Most  students  agreed  with  the  idea  given  in  the 
assignment  that  “an  intense  desire  for  success  can  actually  contribute  to  failure.”  They 
developed  themes  such  as  “It  is  apparent  that  when  desire  bums  in  the  hearts  of  men,  they 
must  not  be  over-confident”  and  “The  attempts  made  in  trying  to  succeed  at  something  in 
life  may  be  well-intended.  We  may  therefore  strive  too  hard  and  lose  sight  of  the  obvious 
things  that  cause  us  to  fail.”  Some  students  indicated  an  awareness  of  the  need  for  logical 
thought,  rather  than  emotional  desire  alone,  for  success  to  be  achieved.  They  enlarged 
upon  ideas  such  as  “People  may  be  so  gung-ho  and  set  on  achieving  success  that  they  act 
blindly,  not  considering  the  consequences  that  might  arise  from  their  lack  of  careful 
planning.” 

A few  students  disagreed  with  the  idea  given  in  the  assignment,  suggesting  that  the  best 
way  to  ensure  success  is  to  nurture  an  intense  desire  to  succeed.  Some  students 
commented  upon  our  society  in  general,  observing  that  “Our  society,  as  a whole,  is 
caught  in  the  ‘success  trap.’  We  are  driven  to  success;  often  we  fail.”  One  student 
observed:  “Be  happy  with  personal  successes  no  matter  what  they  are.  Not  all  people 
were  meant  to  be  Nobel  Prize  winners!” 

Many  students  (more  than  in  January  1994)  referred  to  literature  as  a means  of  supporting 
their  theses  or  themes.  Works  such  as  King  Rat,  Macbeth,  Death  of  a Salesman,  A 
Streetcar  Named  Desire , “The  Scarlet  Ibis,”  “Horses  of  the  Night,”  Ordinary  People,  Of 
Mice  and  Men , and  Lord  of  the  Flies  were  featured.  Some  students  referred  to 
individuals  from  sports  whose  intense  desire  for  success  has  resulted,  to  some  degree,  in 
failure;  for  example,  Ben  Johnson  and  Tonya  Harding.  Other  students  referred  to  movies 
such  as  Stand  and  Deliver  and  White  Men  Can ’t  Jump  to  support  their  ideas. 

Students  achieving  “3  Satisfactory”  demonstrated  a defensible  understanding  of  the 
reading  selection.  These  students  were  able  to  respond  to  the  selection  and  the 
assignment  in  a conventional  way.  Generally,  students  at  this  level  formed  an  opinion, 
commented  on  the  reading  selection,  and  then  used  personal  observations  and  experiences 
to  support  their  opinions.  Many  students  moralized  about  the  topic,  providing  advice 
such  as  “Look  before  you  leap”  and  “Don’t  panic!”  Their  organizational  structures  were 
functional  and  their  developments  straightforward.  These  students  displayed  a 
conventional  vocabulary  and  generally  clear  syntax.  Most  were  able  to  use  compound 
structures  and  to  compose  complex  sentences.  Occasionally,  students  achieving  “3 
Satisfactory”  were  able  to  achieve  stylistic  effects  such  as  emphasis  by  using  a well- 
positioned  short  sentence  or  techniques  such  as  rhetorical  questioning.  While  their 
writing  did  contain  the  occasional  lapse  in  control  of  syntax  and  usage  and  the  occasional 
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error  in  grammar  and  mechanics,  these  students  displayed  general  control  of  the  basics  of 
correct  sentence  construction,  usage,  grammar,  and  mechanics.  It  is  encouraging  to  note 
that  many  students  used  quotations  from  the  excerpt  judiciously  and  thoughtfully  and  that 
very  few  students  appear  to  have  “padded”  their  compositions  with  indiscriminate 
copying  from  the  excerpt  and/or  assignment. 

Students  achieving  “4  Proficient”  and  “5  Excellent”  understood  and  responded  to  the 
subtleties  of  the  selection,  commenting,  for  example,  on  the  observation  of  Lotta 
Dempsey’s  husband  “That  will  be  your  mother.”  These  students  tended  to  be  specific  in 
their  use  of  detail  to  support  their  opinions.  They  provided  the  reader  with  effectively 
organized  responses  that  included  introductions  purposefully  designed  to  provide 
direction  for  the  reader.  Often  their  introductions  were  separate  paragraphs  that  explored 
the  twin  topics  of  “success”  and  “failure”  and  set  the  context  for  the  development  of  their 
ideas.  They  were  able  to  manipulate  syntax  for  stylistic  effect  and  to  use  figures  of 
speech  and  connotations  to  add  to  their  meanings.  These  students  demonstrated 
competent  and  even  confident  control  of  Matters  of  Correctness. 
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Section  I:  Personal  Response  to  Literature 
Student  Sample  3 A Satisfactory  - June  1994 

Thought  and  Detail  - 3 

A defensible  understanding  of  the  reading  selection  is  clearly  demonstrated;  for 

example,  “In  the  excerpt  ‘No  Life  For  A Lady’  Lotta  wanted  to  be  the  first  one  in 
with  her  story  so  badly,  that  she  lost  sight  of  her  personal  judgement”  and  “If  she 
would  have  waited  a few  more  minutes  her  boat  would  have  landed  safely  and  she 
would  have  probly  still  had  made  it  in  time  and  been  the  first  one  in  with  her  story.” 

The  student’s  opinion  is  conventional;  for  example,  “Success  is  a funny  thing  it  just 
depends  on  how  you  go  about  getting  it”  and  “Success  turns  people  greedy  and  it 
makes  people  lose  sight  of  whats  realy  important.”  This  opinion  is  plausibly 
supported  by  reference  to  Lotta  Dempsey’s  misadventure  and  by  reference  to  a 
genera]  but  functional  example  of  a relationship  between  a “girl”  and  a “guy.” 


Organization  - 3 

The  beginning  is  functional  but  not  particularly  effective.  The  writer’s  main  idea, 
that  obsession  and  desire  can  bring  “disaster”  or  “great  things”  depending  on 
circumstance,  is  presented  in  the  first  few  sentences.  However,  coherence  falters  in 
the  first  paragraph  when  the  student  shifts  from  a statement  about  Lotta  Dempsey’s 
loss  of  personal  judgement  to  “Many  people  try  to  succeed  in  relationships  ...”  A 
critical  transition  is  missing  here,  and  this  lack  of  coherence  is  repeated  between  the 
second  and  third  paragraphs. 

In  spite  of  this  lack  of  coherence,  sentences  and  paragraphs  are  generally  related. 
The  sentences  in  paragraph  two  demonstrate  coherence,  and  paragraphs  three  and  four 
are  related;  there  is  even  a transition,  “On  the  other  hand,”  that  serves  to  connect 
paragraphs  three  and  four. 

The  conclusion  is  generally  functional.  In  the  student’s  thesis  restatement,  intense 
desire  is  now  made  synonymous  with  greed.  The  student  recaps  the  two  supporting 
references  and  makes  a final  statement  about  the  general  effects  of  greed. 

Matters  of  Choice  - 3 

Diction  is  appropriate  but  often  general;  for  example,  “great  things”  “Success  is  a 
funny  thing”  “If  you  want  something  so  badly  it  may  turn  out  for  the  worst”  “during 
that  time”  “She  made  him  her  whole  world”  “finaly  he  had  enough”  and 
“ everything  worked  out  great.”  Occasionally,  as  in  “strive”  and  “obssessed”  in  the 
first  sentence,  word  choices  are  effective.  Effective  word  choices  also  show  up  in 
“smothering”  and  in  “controlling  and  demanding.” 
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s£LtxinM>  All££2A&  ^kwL/nig^ 
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Sentence  structure  is  generally  straightforward  and  clear.  Choices  of  syntax  are 
even  occasionally  effective.  For  example,  in  the  final  paragraph,  the  student  has 
attempted  to  use  balanced  structures  for  effect  in  “With  Lotta  the  important  thing 
wasn’t  being  the  first  person  in  with  the  story  it  was  just  getting  her  story  in  at  all. 
And  with  the  girl,  it  wasn’t  making  herself  happy  it  should  have  been  to  make  a 
happy  relationship.” 


Matters  of  Correctness  - 3 

The  student’s  major  problem  with  sentence  construction  is  the  fused  sentence;  for 
example,  “Success  is  a funny  thing  it  just  depends  on  how  you  go  about  getting  it.” 
The  student  often  neglects  to  use  commas  after  subordinate  clauses  in  complex 
sentences  and  before  coordinating  conjunctions  in  compound  sentences.  There  are 
also  minor  spelling  errors  when  it  comes  to  doubling  or  not  doubling  letters 
(“obssessed,”  “realy,”  “finaly,”  and  “tumned”).  There  are  minor  adverb  abuses,  as  in 
“it  worked  out  great”  and  “get  the  best  of  people  so  bad.”  In  spite  of  these  errors,  the 
communication  is  clear  and  the  student  exhibits  control  of  the  basics. 
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Section  I:  Personal  Response  to  Literature 
Student  Sample  3B  Satisfactory  - June  1994 

Thought  and  Detail  - 3 

The  student’s  opinion  is  quite  conventional  and  is  stated  in  the  first  sentence.  The 
notion  that  failure  is  caused  by  people’s  “rush[ing]  into  things  without  thinking”  is 
developed  throughout  the  response. 

The  student  presents  a defensible  understanding  of  the  reading  selection  through 
reference  to  Lotta  Dempsey’s  desire  to  succeed.  The  student’s  prediction  that  Lotta 
Dempsey’s  intense  desire  for  success  will  end  in  continued  failure  is  defended  by 
reference  to  her  husband’s  response  upon  hearing  of  her  misadventure;  however, 
minimal  support  is  generally  provided.  In  the  illustration  from  personal  experience 
(the  milk  cooler  incident),  details  chosen  by  the  student  parrot  Lotta  Dempsey’s 
experience  in  the  Ottawa  River  but  do  suggest  that  the  student  has  gleaned  an 
important  understanding  from  the  reading  selection:  “For  example,  I once  tried  to 
impress  my  boss”  with  the  consequence  that  “I  had  broken  many  of  the  bones  in  my 
foot.”  The  student’s  comment  at  the  end  of  this  example,  that  “I  learned  my  lesson” 
(while  Lotta  Dempsey  had  not),  remains  general  and  unsubstantiated,  however. 

Ideas  in  the  student’s  response  are  adequate  but  stop  short  of  being  insightful.  There 
is  sufficient  detail  presented  to  fulfill  the  purpose,  but  the  student’s  understandings 
are  conventional  throughout. 


Organization  - 3 

Overall,  the  response  is  functionally  organized  in  its  presentation  of  a beginning, 
development,  and  conclusion.  The  thesis  is  directly  stated  in  the  introduction, 
although  it  is,  to  some  degree,  a paraphrase  from  the  writing  assignment.  The 
development  is  achieved  through  reference  and  discussion  of  Lotta  Dempsey’s 
situation  and  through  illustration  of  a personal  experience.  The  conclusion  follows 
logically,  with  a comparison  of  Lotta  Dempsey’s  experience  to  the  writer’s  own,  and 
ends  with  a moral  reflection.  The  organization  remains  commonplace  in  its 
predictable  but  functional  approach. 
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Matters  of  Choice  - 3 

Diction  is  appropriate  but  is  more  general  than  specific;  for  example,  “a  person  ,” 
“rush  into  things  ,”  “I  really  doubt  it,”  “my  point  is,”  and  “Personally,  I think  all  it 
takes  to  succeed  . . . to  get  the  job  done .”  The  sentences  display  coordination  and 
subordination  but  have  little  variation  or  risk.  Some  choices  are  effective,  however. 
“After  the  milk  cooler  was  removed,  I was  taken  to  the  hospital”  suggests  a wry 
humour,  and  “You  see,  no  one  has  to  be  the  first  one  to  report  a story,  nor,  does 
anyone  have  to  try  their  hardest  to  succeed”  makes  use  of  balance.  Though  the  image 
of  the  accident  is  effective,  the  diction  is  ordinary  and  few  sentence  structures 
enhance  the  impact  of  the  event.  The  creation  of  voice  is  partly  successful,  but  the 
student’s  potential  is  not  completely  realized. 


Matters  of  Correctness  - 3 

The  communication  is  clear  in  spite  of  occasional  lapses  in  control.  Lapses  in 
control  are  seen  in  the  student’s  misuse  of  pronouns.  In  the  first  and  last  paragraphs, 
errors  of  pronoun/antecedent  agreement  are  present:  “a  person  . . . they”  and  “anyone 
. . . their.”  There  is  misuse  of  the  relative  pronoun,  “people  . . . that,”  misuse  of  the 
reflexive  pronoun,  “between  Lotta  Dempsey  and  myself,”  and  a comma  splice,  “Lotta 
had  never  contemplated  the  thought,  she  just  rushed  . . .”  Generally,  commas  tend  to 
be  omitted  or  used  unnecessarily;  in  the  final  paragraph,  for  example,  the  student 
writes,  “a  story,  nor,  does  anyone  . . .”  Overall,  misuse  of  the  comma  is  a recurring 
error.  There  are  some  spelling  errors:  “women”  for  “woman,”  “L.t.d.”  for  Ltd.,”  and 
“bosses”  for  “boss’s.”  Generally,  however,  the  student  is  in  control  of  the  basics. 

On  occasion,  careful  attention  to  punctuation  and  usage  is  demonstrated;  for  example, 
“Keith  said  ‘No,  it’s  too  heavy,  we’ll  do  it  later,  together.’  ” 
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Section  I:  Personal  Response  to  Literature 
Student  Sample  4 Proficient  - June  1994 

Thought  and  Detail  - 4 

This  response  demonstrates  a well-considered  understanding  of  the  reading 
selection.  Consideration  of  the  ramifications  of  being  overly  zealous  in  the  pursuit  of 
success  is  given  before  a detailed  examination  of  the  topic  is  presented.  The  student 
considers  how  “your  judgement  may  be  impaired.  You  may  not  see  things  for  what 
they  really  are,  but  rather  what  you  want  them  to  be”  and  notes  that  those  who  are  in  a 
hurry  “simply  do  not  take  the  time  to  examine  what  is  going  on  around  [them].”  The 
student’s  opinion  is  thoughtful  in  that  the  causes  of  failure  are  well  enumerated. 

Three  sources  of  support  are  used  by  the  student.  The  reading  excerpt  is  used  to  good 
effect,  a personal  example  is  well  developed  and  provides  support  for  the  student’s 
opinion,  and  an  example  from  literature  is  used.  All  this  support  is  well  defined  and 
appropriate  and  demonstrates  that  the  student  has  a solid  understanding  of  the 
writing  task. 

The  strength  of  the  response  lies  in  the  use  of  detail  to  support  the  development  of  the 
thesis.  The  essence  of  Lotta  Dempsey’s  experience  is  readily  identified:  “If  Lotta 
had  not  been  so  blinded  with  ambition  she  might  have  realized  that  she  was  about  to 
jump  into  the  river.”  Of  greater  significance,  however,  is  the  student’s  use  of  a 
personal  experience.  Here  the  student  provides  a colourful  narrative  account  that 
demonstrates  thoughtfulness.  The  student’s  determination  to  “ ‘knock  ‘em  dead’  ” 
parallels  Lotta’ s ambition  to  succeed.  Just  as  Lotta  missed  the  solid  ground,  the 
student  missed  the  cue:  both  were  pivitol  points  in  turning  success  into  failure.  Of 
less  significance  is  the  detail  given  in  the  literary  example  where  the  student  discusses 
the  excessive  ambition  of  Doodle’s  brother:  “James  had  pushed  him  too  much.  He 
had  made  a serious  error  in  judgement.”  While  the  selection  of  literature  and  the 
detail  are  appropriate,  the  discussion  of  “The  Scarlet  Ibis”  lacks  impact,  especially 
when  compared  to  the  personal  example  given  earlier. 

Organization  - 4 

At  first  glance,  the  organization  of  the  response  appears  mechanical  and  somewhat 
ordinary.  It  is,  nevertheless,  solid  and  tightly  structured.  Direction  is  provided  for 
the  reader  with  the  broader  perspective  that  is  presented  in  the  opening  paragraph. 
The  thesis  is  directly  stated  and  then  expanded  through  the  provision  of  the 
supporting  idea  that  will  be  used  to  develop  it:  “In  some  cases  you  may  be  in  such  a 
hurry  to  succeed  that  you  simply  do  not  take  the  time  to  examine  what  is  going  on 
around  you.”  Topic  sentences  in  the  body  paragraphs  are  blunt  but  purposeful  and  do 
prepare  the  reader  for  the  support  that  follows.  The  conclusion  is  an  appropriate 
and  efficient  summation  of  the  discussion.  On  the  whole,  the  structure  of  this 
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response  is  unified,  coherent,  and  consistent.  Coherence  never  falters,  but  the 
structure  lacks  the  polish  and  flow  one  would  expect  in  a “5  Excellent”  organization. 


Matters  of  Choice  - 4 

Diction  is  appropriate  and  generally  effective,  as  seen  in  such  choices  as 
“judgement  may  be  impaired”  and  “If  Lotta  had  not  been  so  blinded  with  ambition.” 
In  the  personal  example,  the  use  of  idiom  (“  ‘knock  ‘em  dead’  ” and  “ ‘bust’  ”)  is 
appropriate  and  helps  to  set  a definite  tone  and  establish  a sense  of  voice.  Many 
sentences  appear  to  be  purposely  structured  for  effect;  for  example,  “In  such  a 
hurry  to  get  off  the  boat  and  get  to  a telephone,  she  jumped  right  into  the  river 
thinking  that  the  sawdust  floating  on  top  was  solid  ground”  and  “I  was  quite 
humiliated  and  a lot  quieter  then  I had  been  the  first  time  going  up.” 

In  the  personal  example,  the  student  uses  sentence  variety  for  effect:  “I  got  to  be  the 
main  part.  I was  in  fact  ‘the  Christmas  Butterfly.’  ” The  student’s  choice  to  develop 
an  image  of  himself/herself  on  stage  shouting  his/her  lines  before  indicating  that 
he/she  had  not  waited  for  the  cue  is  also  highly  effective. 

The  syntax  in  the  discussion  of  literature  is  less  effective  than  in  the  personal 
example;  however,  at  times  it  is  successful,  particularly  in  the  closing  sentence:  “His 
drive  for  Doodle  to  be  normal  didn  ’t  just  end  in  failure  but  in  tragedy .”  Diction  and 
syntax  are  generally  effective,  and  the  student  has  used  some  variety  and  taken  some 
risks  in  the  choices  made. 


Matters  of  Correctness  - 4 

Competent  control  is  demonstrated  and  maintained  in  the  response.  Minor  errors 
are  understandable  considering  the  complexity  and  length  of  the  response.  For 
example,  the  student  misspells  “succesful”  but  correctly  spells  “success  and 
“succeed”  in  the  same  paragraph.  The  student  does  write  “acheive”  and  “beleive,” 
yet  other  challenging  words  such  as  “embarrassed”  and  “tragedy”  are  spelled 
correctly.  The  omission  of  commas  occurs,  yet  the  student  correctly  punctuates  on 
many  occasions.  In  a few  cases,  adjectives  are  used  for  adverbs,  as  in  “bad”  for 
“badly”  and  “easy”  for  “easily.”  The  preposition  “in”  is  used  for  “into,”  yet  the 
student  correctly  uses  the  preposition  “onto.”  Generally,  errors  are  minor  and  seem 
to  be  due  more  to  test  circumstances  than  to  a lack  of  control  of  Matters  of 
Correctness. 
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Section  I:  Personal  Response  to  Literature 
Student  Sample  5 Excellent  - June  1994 

Thought  and  Detail  - 5 

An  insightful  understanding  of  the  reading  selection  is  effectively  demonstrated. 

In  the  second  paragraph,  a concise  but  precise  grasp  of  the  excerpt  is  shown.  For 
example,  the  last  sentence  of  this  paragraph  packs  a great  deal  of  meaning  into  a very 
few  words:  “Not  only  does  her  impulsive  behavior  cost  her  the  story,  but  she  ends  up 
wet  and  humiliated.”  In  addition,  when  the  student  returns  to  the  excerpt  in  paragraph 
six,  he/she  comments  upon  Lotta  Dempsey’s  husband’s  statement  to  generalize  about 
human  nature:  “It  is  far  easier  to  recognize  anothers  poor  judgement  than  it  is  to  see 
our  own.” 

The  student’s  opinion — “While  striving  for  a goal,  we  often  become  preoccupied 
with  the  end  result  and  we  forget  about  what  may  lie  in  our  paths  that  must  be 
overcome  first” — is  perceptive.  This  thesis  elaborates  upon  and  adds  to  the  idea, 
stated  in  the  writing  assignment,  that  “an  intense  desire  for  success  can  actually 
contribute  to  failure.”  The  student’s  opinion  is  appropriately  supported  throughout 
the  response.  Lotta  Dempsey’s  tendency  to  be  “overzealous,”  “competitive,”  and 
“impulsive”  is  well  documented,  and  the  student  notes  that  Dempsey’s  preoccupation 
with  her  goal  of  “trying  to  beat  everyone  to  a phone”  causes  her  to  “[forget]  about  her 
own  personal  safety”  and  to  act  “Without  thinking.”  The  student’s  recollection  from 
childhood  about  trying  to  be  the  first  to  the  playground  swings  is  well  defined  and 
appropriate,  and  use  of  the  playground  and  “skinned  knees”  metaphor  in  the  last 
paragraph  as  a means  of  universalizing  the  thesis  shows  considerable  maturity  of 
thought. 

Organization  - 5 

The  beginning  is  constructed  to  provide  direction  for  the  reader.  The  paradox 
presented  in  the  introduction — “Human  nature  is  such  that  in  an  attempt  to  achieve 
great  success,  we  often  achieve  only  failure” — is  returned  to  throughout  the  response: 
“Her  competitive  nature  ends  up  being  her  downfall,”  “We  must  not  let  our  desire  for 
success  blind  us,”  and  “We  have  all  exercised  poor  judgement  in  our  desire  to 
achieve.”  The  student’s  use  of  the  first  person  plural  as  a means  of  engaging  the 
reader  encourages  further  reading.  The  concept  of  the  “path”  in  the  first  paragraph 
that  surfaces  again  as  a “road,”  and  the  concept  of  the  “goal”  that  continues  in  the 
playground  memories  and  then  in  the  “single-minded”  state  we  experience  as  we 
“continue  to  rush  toward  that  playground,”  act  to  unify  this  response. 
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The  ideas  and  situations  are  developed  by  sentences  and  paragraphs  that  flow 
smoothly  and  coherently.  For  example,  the  image  inherent  in  “wet  and  humiliated” 
is  connected  to  the  image  presented  in  the  first  sentence  of  the  third  paragraph:  “We 
have  all  had  experiences  in  our  lives  where  we  have  fallen  on  our  faces.”  The  student 
also  moves  neatly  from  the  general  (“We  all”)  to  the  specific  (“I,  personally”)  and 
uses  logical  transitions  well;  for  example,  “Not  only  would  I have . . . but  I would 
be  . . The  student  moves  efficiently  and  smoothly  from  the  general  to  the  specific 
and  back  again.  As  well,  the  student  demonstrates  the  use  of  a transitional  paragraph: 
“We  all  want . . . will  be  plentiful.” 

The  conclusion  is  appropriate  and  effective.  The  restatement  of  the  thesis  leads  to  a 
sealing  of  the  envelope  of  thought,  taking  us  once  again  to  the  extended  metaphor  of 
the  playground,  complete  with  the  “skinned  knees”  image.  The  student  successfully 
weaves  the  strands  of  his  or  her  thought  into  a sophisticated  and  polished  conclusion. 


Matters  of  Choice  - 5 

Diction  is  appropriate  and  precise.  Excellent  word  choices  such  as  “preoccupied,” 
“overzealous,”  “competitive  nature,”  “frenzied  haste,”  “crumpled  heap,”  “pitfalls,” 
“strewn,”  and  “single-minded”  abound. 

Many  sentences  appear  to  have  been  purposefully  structured  for  effect.  For 
example,  notice  the  precision  and  conciseness  of  “Not  only  would  I have  two  knees 
that  were  skinned  from  the  rough  pavement,  but  I would  be  standing  in  line,  bloody 
and  in  pain,  waiting  to  take  my  turn  on  a swing.”  Also  note  the  parallelism  and 
balance  of  “Whether  its  other  people,  or  circumstances  beyond  our  control,  the  pitfalls 
will  be  present,  and  the  dangers  will  be  plentiful.” 

Choices  evident  in  the  writing  are  usually  effective  and  sometimes  polished.  The 

images  of  the  pathway  of  life  and  the  child’s  playground  anchor  the  central  purpose  of 
the  discussion  and  vivify  the  experience  for  the  reader.  Stylistic  choices  help  to 
create  an  effective  voice  in  this  response. 


Matters  of  Correctness  - 5 

This  writing  demonstrates  confident  control.  The  only  errors  in  the  response  are  a 
few  minor  errors  of  omission,  the  missing  apostrophes  in  “its”  and  “anothers,”  and  a 
few  missing  commas.  Given  the  sophisticated  sentence  structure,  the  mature  word 
usage,  and  the  complexity  of  thought,  the  relative  absence  of  error  is  impressive. 
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Section  II:  Functional  Writing 


The  June  1994  Functional  Writing  assignment  required  students  to  assume  the  role  of  the 
secretary  of  the  Students’  Union  of  Nalwen  High  School  and  to  write  to  the  principals  of 
the  junior  high  schools  in  the  County  of  Nalwen  informing  them  of  an  open  house  for 
Grade  9 students  to  be  held  at  Nalwen  Composite  High  School.  In  their  letters,  students 
were  expected  to  provide  the  principals  who  were  to  receive  the  letter  with  full 
information  so  that  the  principals  would  be  able  to  support  the  open  house  and  promote  it 
with  their  Grade  9 students. 

Most  of  the  students  understood  the  assignment  and  produced  satisfactory  letters.  They 
used  an  appropriately  polite  tone,  provided  a statement  of  purpose,  and  included  enough 
detail  to  fulfill  that  purpose. 

Unfortunately,  as  was  the  case  in  January  1994,  too  many  of  the  letters  were  quite  short 
and  appeared  to  have  been  rushed.  These  letters  merely  repeated  the  information  that  was 
provided  in  the  assignment  and  only  partially  fulfilled  the  expected  purpose. 

To  do  well  on  the  Functional  Writing  assignment,  students  must  be  able  to  anticipate  the 
needs  of  the  letter’s  recipient — to  discern  the  specific  information  that  this  individual 
needs  in  order  to  understand  the  purpose  of  the  letter  and  the  expectations  that  he  or  she  is 
to  meet.  In  other  words,  the  letter  writer  must  be  able  to  assume  the  role  of  the  letter’s 
recipient  and  to  ask  the  question,  “If  I were  this  letter’s  receiver,  what  would  I need  to 
know?”  It  is  also  essential  that  students  take  the  time  to  proofread  their  letters  and  correct 
any  errors  in  sentence  construction,  usage,  grammar,  and  mechanics  that  might  be 
present. 

Students  achieving  “3  Satisfactory”  provided  enough  general  information  to  fulfill  the 
purpose  of  the  letter,  including  an  indication  of  the  “other  events”  that  were  planned  for 
the  Grade  9 students.  Many  of  these  students  made  a direct  request  to  the  principals  who 
were  to  receive  the  letter,  asking  them  to  support  the  open  house.  Some  of  these  students 
provided  appropriate  closure,  indicating  their  expectation  that  the  principals  reply  to  the 
letter.  Other  students,  however,  closed  their  letters  with  a “thank  you”  rather  than  a 
request  for  a reply.  These  students  may  have  imagined  a scenario  in  which  the  open  house 
is  an  annual  event,  well  known  to  the  junior  high  school  principals. 

Many  students  who  received  “2  Limited”  on  this  assignment  neglected  to  address,  in  any 
way,  the  last  sentence  in  the  assignment  box;  “Provide  all  of  the  information  that  the 
junior  high  school  principals  will  need  to  promote  the  open  house.”  Some  of  these 
students  lost  sight  of  their  audience  part  way  through  their  letters — beginning  with  an 
address  to  the  principal  and  then  shifting  to  a direct  address  to  the  Grade  9 students. 
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Students  achieving  “4  Proficient”  and  “5  Excellent”  demonstrated  a precise  and 
sustained  awareness  of  audience.  Their  letters  were  enhanced  by  the  inclusion  of  specific 
details  that  provided  the  principals  who  were  to  receive  the  letter  with  complete 
information  about  the  plans  that  had  been  made  for  the  open  house.  Most  of  these 
students  supplied  reasons  why  the  principals  should  promote  the  open  house,  citing,  for 
example,  the  importance  to  students  of  a smooth  transition  between  junior  high  school 
and  high  school.  Most  of  these  students  were  not  only  aware  of  the  need  for  a response 
from  the  letter’s  receiver,  but  also  gave  details  as  to  how  the  response  could  be  made. 
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Section  II:  Functional  Writing 

Student  Sample  3A  Satisfactory  - June  1994 

Thought  and  Detail  - 3 

Awareness  of  audience  is  generally  sustained;  for  example,  “I  would  like  to  invite 
your  grade  nine  students  . . This  writer  never  loses  sight  of  the  fact  that  he  or  she  is 
writing  to  a specific  junior  high  school  principal.  An  appropriate,  courteous  tone  is 
established  and  sustained  throughout. 

The  student  understands  the  specific  function  of  the  task:  “On  behalf  of  Nalwen  High 
School,  I would  like  to  invite  your  grade  nine  students  to  attend  our  open  house”  and 
“We  are  looking  forward  to  seeing  your  students  attend  our  open  house. . . .”  Just 
enough  detail  is  provided  to  give  the  principals  receiving  the  letter  an  understanding 
of  what  is  being  requested:  “Our  open  house  will  be  held  on  November  19,  1994 
from  9:00  AM  to  3:00  PM.  Our  grade  10-12  students  will  be  giving  tours,  acting  as 

guides  and  informing  future  student  of  the  programs  and  facilities  offered ” 

Mention  of  “other  activities”  is  made,  and  this  may  help  the  principals  to  promote  the 
open  house  to  their  Grade  9 students.  Consequently,  the  mimimum  requirements  of 
the  assignment  are  fulfilled. 


Writing  Skills  - 2 

Diction  and  syntax  are  adequate  in  this  letter,  but  too  many  mechanical  errors  are 
made.  Nalwen  High  School  becomes,  first,  “Nalwens  high”  and  then  “Nalwen’ s 
High.”  Missed  commas  and  the  missing  plural  in  “future  student”  indicate  lack  of 
proofreading.  The  final  paragraph,  really  the  final  sentence,  contains  four  errors:  a 
comma  is  missing  before  the  coordinating  conjunction,  the  words  “helpfull”  and 
“comming”  are  misspelled,  and  Nalwen  County  becomes  “Nalwen  Country.”  All  of 
this  indicates  faltering  control.  Matters  of  Correctness  are  not  handled  well  enough 
to  call  this  letter  “Satisfactory”  for  Writing  Skills. 
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Section  II:  Functional  Writing 

Student  Sample  3B  Satisfactory  - June  1994 

Thought  and  Detail  - 3 


Awareness  of  audience  is  generally  sustained.  While  the  student  begins  with  a 
general  description  of  the  open  house,  he  or  she  ends  with  quite  a specific  request  to 
the  junior  high  school  principals  receiving  the  letter:  “if  you  wish  to  send  your 
students,  please  arange  for  your  own  bussing  and  give  us  a reply  by  Sept.  15  to  allow 
us  enough  time  to  arange  guides  for  tours.”  Tone  is  appropriate  throughout. 

Sufficient  information  is  provided  to  fulfill  the  purpose.  Such  details  as  the 
opening  invitation,  the  need  to  arrange  for  bussing,  and  the  expected  reply  date  all 
contribute  to  the  development  of  purpose.  The  personal  anecdote  and  the  sentences 
that  follow  it  provide  information  that  will  not  only  allow  the  principal  to  promote  the 
open  house,  but  also  provide  him/her  with  reasons  for  doing  so. 


Writing  Skills  - 3 

The  selection  of  words  and  structures  are  generally  effective.  Many  sentences  are 
of  the  “subject-verb”  variety,  but  quite  a few  are  complex  in  structure.  The  last 
sentence  of  the  letter  is  a good  example  of  syntactic  complexity  (less  so  of  logic, 
however).  An  occasional  parallel  structure  is  used  for  effect;  for  example,  “all  the 
bigger  kids,  new  teachers,  new  town,  and  strange  kids  in  my  classes”  and  “This 
program  will  allow  students  to  meet  the  kids  they  will  be  going  to  school  with  next 
year  and  to  get  aquainted  with  the  school  and  the  teachers.”  Basic  control  of  usage 
and  mechanics  is  evident  despite  missing  paragraph  indentions,  missing  commas,  and 
the  occasional  spelling  error  (“aquainted”  and  “arange”).  The  proportion  of  error  to 
complexity  and  length  of  response  makes  this  exemplar  a “3”  in  Writing  Skills. 


74 


Nalwen  High  School  ^ 

e 

432  Park  Craecent,  Nalwen,  Alberta  TBflIPI  « 

■■  - — ^ — — — — — — •'S/ 

June  13, 1994 
Principals 

County  of  Nalwen  Junior  High  Schools 


Dear  Sir  or  Madam: 
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Section  II:  Functional  Writing 
Student  Sample  4 Proficient  - June  1994 

Thought  and  Detail  - 4 

Awareness  of  audience  is  clearly  sustained  and  is  conveyed  by  the  type  of  detail 
included  by  the  letter  writer  and  the  kinds  of  observations  made,  observations  such  as 
“our  guests  the  grade  nine  students,”  “get  to  know  the  staff,”  “meet  new  teachers,” 
“great  opportunities  for  both  of  our  schools  and  students,”  and  “some  of  the  finest 
teachers.” 

The  opening  paragraph  hints  at  the  benefits  to  the  Grade  9 students  of  attending  the 
open  house.  In  the  remainder  of  the  letter,  the  details  of  the  event  are  well  chosen  to 
promote  the  open  house,  providing  a variety  of  activities  that  will  be  appealing  to 
both  the  academic  and  the  general  student.  Moreover,  significant  information  is 
presented.  The  letter  writer’s  position  is  reinforced  by  examining  the  benefits  for 
both  schools  with  the  allowance  for  both  core  and  optional  activities.  The  tours  are  in 
the  morning  and  the  hands-on  experience  is  left  to  student  choice  in  the  afternoon.  In 
addition,  practical  information,  such  as  bussing  and  catering  arrangements,  together 
with  contact  date  (Nov.  10)  and  method  (555-5555),  efficiently  fulfill  the  purpose. 

Please  Note:  Not  all  “4”  responses  are  this  long. 


Writing  Skills  - 3 

The  selection  and  use  of  words  and  structures  are  generally  effective.  Word 
choices  such  as  “graciously”  and  “guests”  assist  in  making  this  response  occasionally 
effective.  A variety  of  sentence  beginnings  aid  as  well;  for  example,  “Starting  at  9:00 
am,”  ‘This  tour  enables,”  and  “After  the  tour  and  sport  games.”  Unfortunately,  a 
variety  of  errors  is  also  present,  perhaps  the  most  startling  being  the  use  of 
“transported”  for  “provided.”  Verb  tense  shifts,  shifts  in  person,  vague  pronoun 
reference,  and  occasional  spelling  and  punctuation  errors  combine  to  keep  this 
response  at  the  “3”  level  in  Writing  Skills.  Considering  the  complexity  and  length 
of  response,  however,  the  writing  demonstrates  basic  control. 
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June  13, 1994 
Principals 

County  of  Nalwen  Junior  High  Schools 


Dear  Sir  or  Madam: 
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Section  II:  Functional  Writing 
Student  Sample  5 Excellent  - June  1994 

Thought  and  Detail  - 5 

A precise  awareness  of  audience  is  effectively  sustained  through  a polite  tone  in 
expressions  such  as  “We  would  like  to  invite  you”  and  “We  hope  to  have  your 
support.”  The  development  is  clearly  focused  and  effective.  The  response  begins 
confidently  with  “I  am  writing  to  you  on  behalf  of  the  Nalwen  High  School  Students’ 
Union.”  The  initial  statement  of  purpose  is  followed  by  significant  detail  presented  in 
an  appropriate  chronological  order,  which  structures  the  response  without  being 
overly  mechanical.  Significant  supporting  details  effectively  fulfill  the  purpose. 
The  statement  “The  day  will  begin  by  the  high  school  students  of  our  school  taking 
small  groups  of  grade  9 students  on  a tour  of  the  high  school”  is  clarified  by  details 
that  indicate  place  and  purpose.  Plans  for  special  activities  are  then  outlined.  There 
is  particular  attention  to  audience  in  the  inclusion  of  choices  or  options  for  those  who 
will  be  attending.  An  effective  closure  is  provided,  courteously  soliciting  both 
support  and  reply:  “if  you  plan  on  attending  please  send  a list  of  names  of  your  grade 
9 class  along  with  your  response.  If  you  have  any  questions  or  concerns  you  may 
contact  the  school  office  at  555- 1 234.” 

Writing  Skills  - 4 

In  this  rather  lengthy  response,  the  student  has  used  the  opportunity  provided  to  create 
some  variety  in  both  diction  and  syntax.  For  example,  the  student  leaves  the 
principals  options  by  creating  conditions  of  choice:  “if  you  plan  on  attending”  and  “If 
you  have  any  questions  or  concerns  you  may  contact . . .”  The  style  is  purposeful, 
clear,  and  direct,  if  unadorned.  While  many  sentences  are  simple,  the  introductory 
subordinate  clause  is  used  to  provide  some  variety;  for  example,  “When  touring  the 
gym  they  will  be  able  to  have  a look  at  the  sports  programs  offered. . . .”  The  time 
sequence  is  indicated  by  such  expressions  as  “For  the  afternoon”  and  “The  day  will 

end ” Considering  the  length  and  the  pressure  of  time,  the  student  demonstrates 

competent  control  of  sentence  construction,  usage,  grammar,  and  mechanics.  Errors 
are  minor  and  seen  in  such  things  as  choice  of  prepositions  (“The  day  will  begin  by 
the  high  school  students”),  an  error  in  parallelism  (“the  students  will  be  told  what  the 
classes  consist  of,  what  they  are  like,  and  meet  with  the  teachers”),  a comma  splice  (“I 
have  included  an  addressed,  stamped  envelope  for  your  reply,  if  you  plan  on  attending 
please  send  . . .”),  and  errors  of  capitalization  (“education  week”).  However,  no 
spelling  errors  are  in  evidence  except  for  the  word  “liabrary.”  (The  missing  “e”  in 
“lik”  is  a slip  of  the  pen  and  does  not  appear  in  the  rough  work.)  Considering  the 
length  of  the  response  and  the  risks  taken,  the  student  has  demonstrated  proficient 
writing  skills. 
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June  13, 1994 
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County  of  Nalwen  Junior  High  Schools 


Dear  Sir  or  Madam: 
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Section  III:  Response  to  Visual  Communication 


The  photograph  shows  a white  girl  playing  with  six  black  girls  in  a open  area.  All  the 
girls  are  dressed  in  what  appears  to  be  a native  African  costume  and  are  together  in  a 
moving  circle  on  the  grass.  The  photograph  is  centered  on  the  white  girl,  who  is  smiling 
broadly.  The  six  black  girls  appear  to  have  thoughtful,  or  even  troubled,  looks  on  their 
faces.  The  background  of  the  photograph  is  dark  and  unfocused,  and  the  black  girls  blend 
into  the  background  even  though  they  are  in  focus.  The  sun  is  shining  on  the  scene  and 
highlights  the  white  girl,  who  is  the  main  focal  point  of  the  photograph. 

This  photograph  generated  a variety  of  responses,  the  majority  of  which  dealt  with 
racism,  prejudice,  and  the  innocence  of  children.  Students  explored  such  themes  as 
“Things  are  easier  for  you  if  you  are  white,”  ‘The  word  ‘prejudice’  means  nothing  to 
young  children,”  and  “In  a strange  and  subtle  way,  different  races  are  demonstrating 
acceptance.”  Most  responses  were  reflective  of  the  students’  warmth  and  awareness  of 
human  values. 

It  is  encouraging  to  note  that  most  students  appeared  to  have  had  little  difficulty  in 
interpreting  the  photograph  and  providing  some  sort  of  generalization.  Many  students 
referred,  in  a general  way,  to  details  from  the  photograph  or  to  the  photographer’s 
techniques  in  the  composition  of  the  photograph,  but  many  neglected  to  refer  to  details  or 
to  choices  after  their  generalizations  had  been  stated.  Unfortunately,  some  of  the  less 
successful  students  used  the  photograph  as  a springboard  for  their  own  narratives  and  did 
not  analyze  its  message  and  visual  impact. 

To  be  scored  as  having  created  a “satisfactory”  response  on  this  assignment,  students  had 
to  be  able  to  determine  an  idea  being  communicated  by  the  photograph  and  to  provide 
evidence  from  the  photograph  to  support  their  belief  that  this  idea  is  being  communicated. 
It  was  not  enough  for  students  to  state  that  the  photograph  communicated  a topic , such  as 
“innocence,”  or  a concept , such  as  “girls  playing  in  a field.”  To  do  well,  students  had  to 
interpret  the  photograph  fully  and  to  generalize  beyond  the  world  of  the  photograph. 
Students  also  had  to  refer  to  details  from  the  photograph  and  to  the  photographer’s 
choices  to  support  their  ideas. 

Students  achieving  “3  Satisfactory”  interpreted  the  photograph  in  a conventional  way, 
usually  as  a statement  about  positive  relations  between  races.  Some  of  these  students 
tended  to  overgeneralize  about  details  from  the  photograph,  seeing  all  of  the  girls  as 
having  smiling  faces,  for  example.  Students  achieving  “4  Proficient”  and  “5  Excellent” 
presented  insightful  interpretations  of  the  photograph.  Although  many  of  these  students 
discussed  racism,  they  perceived  it  as  being  a subtle  element  of  the  situation  presented. 
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Several  of  these  students  commented  upon  the  contrast  between  the  white  girl’s 
confidence  and  the  black  children’s  uncertainty.  The  students  achieving  the  standard  of 
excellence  explained  how  the  details  in  the  photograph  and  the  photographer’s  choices 
reinforced  their  interpretations.  These  students  commented  upon  details  from  the 
photograph;  for  example,  “the  circle  symbolically  represents  a unifying  element”  and  “the 
color  green  as  represented  in  the  grass  skirts  and  foliage  symbolizes  innocence.”  These 
students  also  examined  the  photographer’s  choices  such  as  centering,  camera  angle,  and 
plane  of  focus. 
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Section  III:  Response  to  Visual  Communication 
Student  Sample  3 Satisfactory  - June  1994 

Total  Impression  - 3 


The  student’s  interpretation  is  quite  conventional  and  is  in  the  form  of  a maxim 
about  the  nature  of  children:  “children  are  colorblind.”  This  is  the  thesis  statement, 
and  this  idea  is  backed  up  with  appropriate,  albeit  general,  support  such  as  the 
statement  that  “The  children  convey  humanity  as  it  should  be,  without  racial 
bounderies”  and  the  observation  that  the  children  in  the  photograph  are  sharing 
friendships.  The  student  continues  to  provide  support  in  the  second  paragraph  by 
suggesting  that  the  lack  of  “bounderies”  in  “the  setting  of  the  photograph”  supports 
the  notion  that  there  should  be  no  boundaries  “within  human  nature.”  Support  is 
clear  but  tends  to  be  generalized. 

Some  choices  are  effective,  such  as  the  use  of  the  words  “colorblind,”  “convey,” 
“signifies,”  and  “content,”  while  other  choices  are  less  successful;  for  example,  “the 
ideas  in  the  setting  of  the  photograph”  and  “The  setting  is  an  example  of  freedom.” 
Overall,  however,  choices  are  generally  effective. 

The  writing  demonstrates  control  of  syntax.  This  control  is  clearly  demonstrated  in 
the  sentence  “These  children  show  innocence  and  are  harmless  in  society,  because  as 
this  picture  conveys,  they  can  do  no  wrong  unless  they  are  told  to  do  wrong,”  which 
uses  interrupted  movement  for  effect.  Mechanics  are  also  controlled  by  the  student. 
For  example,  spelling  errors  are  infrequent  (“bounderies,”  “amoung,”  and  “sence”), 
and  control  is  demonstrated  throughout  in  subject/verb  agreement  and  appropriate  use 
of  pronouns. 
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Section  III:  Response  to  Visual  Communication 
Student  Sample  4 Proficient  - June  1994 

Total  Impression  - 4 

The  writer  provides  a well-considered  interpretation  of  the  photograph  expressed  in 
a generalized  (and  quite  complex)  theme  concerning  racism  and  the  attributes  of 
children:  “among  many  young  ones  in  our  society,  these  adult  problems  do  not 
exist”  The  writer  uses  specific  details  to  support  this  theme:  “seven  children  playing 
together ...  all  black,  except  one  is  white,”  “shows  a form  of  unity  between  them.” 
The  writer  demonstrates  how  the  photographer’s  technique  contributes  to  the  writer’s 
interpretation  of  the  photograph:  ‘The  main  focus  seems  to  be  on  the  white  child 
since  she  is  the  front  most  part  of  the  picture,  and  the  other  children  seem  to  blend  in 
the  darkness  . . . this  could  be  an  attempt  in  showing  the  world  that  white  people  think 
that  they  are  more  dominant  than  others.”  One  of  the  writer’s  strengths  is  the 
inclusion  of  qualifiers:  “among  many  young  ones  in  our  society,  these  adult  problems 
do  not  exist,”  “shows  a form  of  unity,”  and  “this  could  be  an  attempt”;  the  writer 
avoids  sweeping  emotional  generalizations. 

The  paragraphs  are  coherently  related  and  each  develops  an  aspect  of  the  child/adult 
theme.  The  vocabulary  and  structures  are  usually  effective:  “racism  being  one  of 
them,”  “the  meeting  of  differences,”  “the  future  is  unwritten.”  The  sincere  tone  is 
particularly  effective,  and  although  some  of  the  word  choices  might  be  questioned 
(“obsolete”  and  “disgusting  differences”),  they  do  serve  to  support  the  writer’s 
sincerity.  The  theme,  the  supporting  details,  and  the  structures  used  all  contribute  to 
the  creation  of  a well-considered  response. 
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Section  III:  Response  to  Visual  Communication 
Student  Sample  5 Excellent  - June  1994 

Total  Impression  - 5 

Interpretation  of  the  photograph  is  insightful  and  is  in  the  form  of  a generalized 
idea  or  theme.  “The  photographer  is  communicating  the  idea  of  difference  among 
society”  states  the  subject  of  the  response.  The  writer  then  suggests  several  possible 
ideas  relating  to  differences  and  to  changes;  these  observations  culminate  in  the 
generalized  idea  of  what  is  now  and  what  could  be. 

The  details  used  to  communicate  the  interpretation  are  interwoven  with  the 
photographer’s  choices.  The  writer  deals  with  both  aspects  of  the  assignment  in  a 
more  fluid  fashion  than  most  students  might.  The  first  aspect  discussed  is  how  colour 
is  a symbol:  “A  white  girl  surrounded  by  black  girls  is  symbolic  of  difference.”  This 
difference  also  pertains  to  “standard  of  living  and  wealth,  classes,  minority  and 
majority.”  The  observation  that  the  framing  in  the  photograph  is  “unique”  enlarges 
further  on  the  concept  of  contrast  as  the  white  girl  is  a “bright  object”  in  a “dark 
setting.”  The  writer  concludes  with  the  observation  that  “The  future  for  society  is  a 
place  where  the  light  is,  the  place  where  the  white  girl  is  surrounded  by  blacks  and 
knows  she  can  smile.”  The  development,  although  lacking  some  polish,  is  subtle. 
Another  idea  that  the  photograph  communicates  is  that  of  assimilation,  “a  white  girl 
who  is  being  assimilated  into  black  society.”  The  writer  perceives  this  as  ironic  as  it 
is  “usually  the  blacks  that  are  assimilate  into  white  society.”  The  student  moves  back 
and  forth  through  the  development  effectively.  Specific  details  are  well  defined  and 
accurate.  Coherence  is  aided  by  the  use  of  logical  transitions;  for  example,  “The 
focus  of  this  . . ” 

The  selection  and  use  of  words  and  structures  are  usually  effective,  for  example, 
“The  difference  in  society  is  not  isolated  to  only  color  and  ethnic  background  but 
difference  in  standard  of  living  and  wealth,”  “The  girls  are  in  a good  place,  a bright 
one,  a place  free  from  prejudice  in  which  colors  can  combine,”  and  “The  darkness  in 
the  background  possibly  behind  the  forest,  which  acts  as  a barrier,  is  the  bad  place,  a 
place  where  racism  and  prejudice  exist  and  minorities  are  classified,  perhaps  a place 
that  we  presently  still  live  in.”  Considering  the  complexity  of  the  response,  this 
writing  demonstrates  confident  control  in  Matters  of  Correctness. 
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Appendix  A:  January  1994  Writing  Assignments 


SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE 
(Suggested  time:  75  minutes) 

Read  the  excerpt  from  the  short  story  “Nighthawks”  and  complete  the  assignment 
that  follows. 


from  NIGHTHAWKS 

This  excerpt  is  set  in  present-day  Chicago.  The  unemployed  narrator  compares  his 
experiences  of  “killing  time  ” at  two  locations,  the  Public  Library  and  the  Art  Institute. 
The  italicized  titles  in  the  excerpt  refer  to  paintings  that  are  hanging  in  the  Art  Institute. 

Between  job  interviews.  I’d  wander  around  the  Art  Institute,  killing  time.  The  Art 
Institute  was  on  the  park  side  of  Michigan  Avenue,  across  the  street  from  the  towering 
office  buildings  in  which  the  employment  agencies  were  situated.  It  felt  soothing  to  drift 
among  the  paintings.  Several  had  begun  to  feel  like  old  friends.  Visiting  them  beat 
sitting  over  a lukewarm  coffee  in  some  greasy  spoon,1  spending  another  afternoon 
studying  not  only  the  Want  Ads,  but  the  faces  of  the  others  at  the  counter  who  sat  nursing 
their  coffees  as  they  grimly  studied  the  Want  Ads  too.  By  now,  I spotted  their  faces 
everywhere.  I’d  become  aware  of  an  invisible  army  armed  with  Want  Ads,  pounding  the 
pavement,  knocking  on  doors,  hoping  opportunity  would  answer. 

The  Art  Institute  was  my  base  of  operations.  Its  public  phones  were  usually  empty, 
and  its  restroom  was  modem  and  clean  with  a full-length  mirror  perfect  for  last  minute 
inspections  before  heading  out  on  an  interview. 

My  first  couple  weeks  of  job  hunting.  I’d  hung  out  at  the  Public  Library.  Unlike  the 
Art  Institute,  admission  to  the  library  was  free.  But  the  longer  I’d  gone  without  work,  the 
more  an  old  dread  crept  back  into  me:  a feeling  from  high  school,  a memory  of  dreary 
Saturdays  when,  loaded  with  note  cards  for  research  papers  that  I was  hopelessly  behind 
on,  I’d  enter  the  Public  Library  only  to  end  up  wandering  around  lost,  wasting  the  day. 

The  public  phones  in  the  Public  Library  were  always  busy.  In  the  old  restrooms 
fluids  pooled  on  the  cracked  terrazzo,  and  the  homeless  hung  around  inside,  smoking, 
sometimes  washing  out  their  clothes  in  the  plugged  sinks.  Even  on  the  brightest  days  I 
began  to  notice  the  gray,  gloomy  cast  of  the  marble  corridors  and  flights  of  stairs. 

The  Art  Institute,  by  contrast,  seemed  flooded  with  light — not  merely  the  light 
streaming  from  skylights  or  the  track  lights  focused  on  paintings.  The  paintings 
themselves  appeared  to  throw  an  internal  light  the  way  that  oaks  and  maples  seem  aflame 
in  fall,  from  the  inside  out.  My  favorite  painters  were  the  Impressionists.  On  days  when 
it  seemed  as  if  I’d  never  find  a job,  when  I was  feeling  desperate,  I’d  stand  before  their 
paintings  and  stare  at  them  until  it  seemed  I could  almost  step  into  their  world,  that  if  I 

Continued 

* greasy  spoon — slang  term  for  a cheap,  inferior  diner  or  restaurant 
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closed  my  eyes  and  then  opened  them  I’d  find  myself  waking  under  the  red  coverlet  in 
Van  Gogh’s  Bedroom  at  Arles.  I would  open  my  eyes  in  a room  of  pastel  light  to  find 
that  one  of  Degas’  dancers,  who  had  been  sleeping  beside  me,  had  discarded  her  chemise 
and  was  stepping  into  her  morning  bath.  Or  I would  awaken  already  strolling  without  a 
care  in  and  out  of  patches  of  precise  shade,  one  of  the  Sunday  crowd  along  the  river  on 
the  island  of  La  Grande  Jatte. 

Yet,  I would  always  end  my  walk  through  the  paintings,  standing  before  the  diner  in 
Edward  Hopper’s  Nighthawks.  Perhaps  I needed  its  darkness  to  balance  the  radiance  of 
the  other  paintings.  It  was  night  in  Hopper’s  painting;  the  diner  illuminated  the  dark  city 
comer  with  a stark  light  it  didn’t  seem  capable  of  throwing  on  its  own.  Three  customers 
sat  at  the  counter  as  if  waiting,  not  for  something  to  begin,  but  rather  to  end,  and  I knew 
how  effortless  it  would  be  to  open  my  eyes  and  find  myself  waiting  there,  too. 

Stuart  Dybek 
Contemporary  American  Writer 


THE  ASSIGNMENT 


In  the  excerpt  from  “Nighthawks,”  the  narrator  suggests  that  people  can  find  ways  of 
helping  themselves  get  through  difficult  times.  For  example,  during  his  period  of 
unemployment,  the  narrator  uses  his  imagination  to  enter  the  worlds  of  his  favorite 
paintings.  By  doing  this,  he  appears  to  find  the  inner  strength  to  get  through  the  difficulty 
that  he  is  facing. 


What  is  your  opinion  of  the  idea  that  imagination  can 
provide  the  inner  strength  people  need  to  face  difficult 
situations? 


In  your  writing,  you  should 

• consider  the  thoughts  and  feelings  of  the  narrator  in  “Nighthawks” 

• use  your  own  observations  and/or  experiences  to  support  your  opinion 

You  may  also  refer  to  other  literature  that  you  have  studied. 

Present  your  ideas  in  PROSE. 
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SECTION  H:  FUNCTIONAL  WRITING 
(Suggested  time:  45  minutes) 


Use  the  situation  described  below  to  complete  the  assignment  that  follows. 


THE  SITUATION 

Nalwen  High  School  is  participating  in  Nalwen  Community  Spirit  Week,  which  runs 
from  March  7 to  11,  1994,  by  planning  a Salute- to- Volunteers  evening.  As  part  of  its 
contribution  to  the  activities,  your  English  33  class  has  accepted  the  responsibility  of 
informing  Ms  Maggie  Cameron  that  she  has  been  named  Volunteer  of  the  Year.  Ms 
Cameron  is  well  known  to  Nalwen  High  School  students  for  her  volunteer  work  with 
teens.  Your  class  has  also  agreed  to  present  Ms  Cameron  with  the  prestigious  Nalwen 
Outstanding  Volunteer  Award,  known  locally  as  the  NOVA,  during  the  Salute-to- 
Volunteers  evening  to  be  held  on  March  9 at  Nalwen  High  School. 

Your  class  has  selected  you  to  write  a letter  of  invitation  to  Ms  Cameron.  In  the  letter, 
you  are  to  include  information  about  the  program  that  has  been  planned  for  March  9. 


THE  ASSIGNMENT 


Write  a letter  to  Maggie  Cameron  informing  her  that  she  will  be 
honored  on  March  9, 1994,  by  being  named  Volunteer  of  the  Year 
and  that  she  will  be  presented  with  the  Nalwen  Outstanding 
Volunteer  Award.  In  your  letter,  provide  Ms  Cameron  with  helpful 
information  that  will  enable  her  to  participate  in  and  enjoy  the 
evening’s  program. 


In  your  letter,  BE  SURE  to 

• state  your  purpose 

• provide  information  that  is  necessary  and  helpful 

• use  an  appropriate  tone 

Please  Note:  Letter  format  has  been  provided  beginning  on  page  15. 

Sign  your  letter  PAT  JONES,  Nalwen  High  School. 
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SECTION  HI:  RESPONSE  TO  VISUAL  COMMUNICATION 


SECTION  DI:  RESPONSE  TO  VISUAL  COMMUNICATION 
(Suggested  time:  30  minutes) 


Examine  the  photograph.  Write  a unified  and  coherent  composition  in  response  to  the 
assignment  that  follows. 


THE  ASSIGNMENT 


What  idea(s)  does  the  photograph  communicate?  Explain  how  the 
details  in  the  photograph  and  the  photographer’s  choices  reinforce 
the  idea(s). 
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Appendix  B:  June  1994  Writing  Assignments 


SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE 
(Suggested  time:  75  minutes) 

Read  the  excerpt  from  Lotta  Dempsey’s  autobiography,  No  Life  for  a Lady , and 
complete  the  assignment  that  follows. 


from  NO  LIFE  FOR  A LADY 

Lotta  Dempsey  was  a Canadian  journalist.  The  following  passage  deals  with  an 
experience  she  had  while  covering  the  visit  of  Princess  Elizabeth  and  the  Duke  of 
Edinburgh  to  Ottawa  in  1951.  The  mayor  of  Ottawa  had  arranged  for  the  royal  couple  to 
sail  down  the  Ottawa  River  followed  by  the  press  corps  in  another  boat. 

As  her  boat  approaches  the  shore  of  the  river,  Lotta  Dempsey  attempts  to  beat  the  other 
reporters  to  a telephone. 

Twin  hazards  menaced  my  next  move.  First,  my  eager-beaver  instinct  to  reach  the 
clubhouse  and  to  telephone  ahead  of  the  others  and  file  from  notes  I had  made  earlier. 

So,  near-sighted  Dempsey  outsmarted  herself,  because  the  second  hazard  was  that, 
unbeknownst  to  this  Torontonian,  the  Eddy  Match  Company  t upriver  spewed  shavings 
from  its  product  into  the  water.  At  the  spot  where  we  were  attempting  to  land,  they  had 
eddied  into  a curve  in  the  shoreline,  forming  a sawdusty  mat.  Thinking  it  was  solid 
ground,  I leapt  from  the  boat  while  others  waited  for  it  to  touch  the  wharf.  Alas,  it  was 
not  solid  ground.  Slowly  I sank  up  to  my  shoulders  in  icy  murk.  An  empty  beer  carton 
surfaced  as  I went  down. 

The  roars  of  laughter  from  my  fellow  reporters,  richly  deserved,  soon  were  stifled  in 
concern,  and  I was  hauled  out,  cold  and  singularly  unlovely,  webbed  in  matchwood  and 
slime.  A photographer  of  a rival  paper  snapped  the  sorry  scene,  but  graciously  did  not 
send  it  in,  due  to  my  venomous  threats.  My  friends  hauled  me  to  the  clubhouse,  where  a 
fire  was  burning  in  a pot-bellied  stove.  There  was  no  telephone,  and  so  the  others  rushed 
off.  A lone  attendant  tried  to  comfort  me — none  of  the  waiting  taxis  would  take  me  in, 
quite  wisely — and  in  a few  moments  a man  who  had  been  duck  hunting  drove  up. 
Grudgingly  he  agreed  to  return  me  to  the  Lord  Elgin  Hotel.2  My  heavy  camel’ s-hair  coat 
was  crusted  and  sopping,  and  my  plight  was  not  eased  by  the  fact  that  the  hunter  had 

Continued 

*the  Eddy  Match  Company — a company  located  in  Hull,  Quebec  that,  at  this  time,  produced  quantities  of 
wooden  matches 

^Lord  Elgin  Hotel — elegant  Ottawa  hotel 
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covered  his  back  seat  with  canvas  (the  only  reason,  I imagine,  he  agreed  to  a Samaritan3 
gesture),  strewn  with  the  corpses  of  a dozen  or  so  bloody  wild  fowl.  By  the  time  we 
arrived  at  the  hotel,  where  he  dropped  me  and  fled,  I looked  like  something  out  of  a 
nightmare  (or  an  Alice  Cooper4  performance  today).  As  I slunk  through  the  lobby,  the 
cluster  of  built-in  paper-reading  sitters  who  always  populate  such  places  glanced  up, 
startled.  Some  hastily  decamped.  Several  disappeared  into  the  recesses  of  the  beer 
parlour. 

In  the  elevator,  the  operator  stopped  and  stared  as  I stood,  dripping  water  forming  a 
pool  at  my  feet.  I said  crossly,  “Well,  get  me  to  the  tenth  floor.  Have  you  never  seen  a 
wet  woman  before?” 

There  was  a postscript  to  my  misadventure  in  the  Ottawa  River.  My  husband,  who 
had  been  sitting  at  home  reading  while  my  small  son  listened  to  the  tour  report  on  the 
radio,  was  roused  from  his  preoccupation  with  the  child’s  remark,  “Daddy,  they  say  one 
of  the  women  reporters  just  fell  off  the  press  boat  into  the  river.” 

Without  taking  his  eyes  from  his  newspaper,  my  husband  replied,  “That  will  be  your 
mother.” 


Lotta  Dempsey  (1905-1988) 
Canadian  Columnist  and  reporter  whose  career  included  positions  with 
The  Edmonton  Journal , The  Globe  and  Mail , and  Chatelaine  Magazine 

^Samaritan — allusion  to  the  “Good  Samaritan”  of  Christ’s  parable,  who  helped  the  victim  of  a robbery 
when  others  would  not 

^ Alice  Cooper — No  Life  for  a Lady  was  published  in  1976.  At  that  time,  “Alice  Cooper”  was  a popular 
rock  singer  known  for  unusual  stage  antics  such  as  throwing  chickens  and  watermelon  into  the  audience 

THE  ASSIGNMENT 

In  the  excerpt  from  No  Life  for  a Lady , the  author  suggests  that  wanting  desperately  to 
succeed  can  affect  a person’s  judgement  so  much  that  the  result  is  failure  rather  than 
success.  The  author,  for  example,  wants  to  “scoop”  the  other  reporters  so  much  that  she 
makes  an  error  of  judgement  and  ends  up  being  the  last  reporter  to  file  a story. 


What  is  your  opinion  of  the  idea  that  an  intense  desire 
for  success  can  actually  contribute  to  failure? 


In  your  writing,  you  should 

• consider  Lotta  Dempsey’s  thoughts  and  feelings 

• use  your  own  observations  and/or  experiences  to  support  your  opinion 
You  may  also  refer  to  other  literature  that  you  have  studied. 

Present  your  ideas  in  PROSE. 
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SECTION  H:  FUNCTIONAL  WRITING 
(Suggested  time:  45  minutes) 


Use  the  situation  described  below  to  complete  the  assignment  that  follows. 


THE  SITUATION 

During  Education  Week,  Nalwen  High  School  is  hosting  an  open  house  for  all  Grade  9 
students  in  the  County  of  Nalwen.  The  open  house  will  be  held  on  November  19,  1994, 
from  9:00  A.M.  to  3:00  P.M.  High  school  students  will  act  as  guides  for  small  groups  of 
Grade  9 students.  Each  guide  will  take  his  or  her  small  group  on  a tour  of  the  high  school 
and  tell  the  Grade  9 students  about  the  programs  and  facilities  that  are  available  at  NHS. 
Other  events  are  also  planned. 

As  secretary  of  the  Students’  Union,  you  have  accepted  the  responsibility  of  drafting  the 
letter  that  will  be  sent  to  the  principals  of  all  County  of  Nalwen  junior  high  schools.  In 
the  letter,  you  want  to  tell  the  principals  about  the  proposed  open  house  and  request  their 
support. 


THE  ASSIGNMENT 


As  secretary  of  the  Students’  Union  of  Nalwen  High  School,  write  a 
letter  to  the  junior  high  school  principals  in  the  County  of  Nalwen. 
Tell  the  principals  about  the  open  house  for  Grade  9 students,  which 
is  to  be  held  at  Nalwen  High  School  on  November  19, 1994.  Provide 
all  of  the  information  that  the  junior  high  school  principals  will  need 
to  promote  the  open  house. 


In  your  letter,  BE  SURE  to 

• state  your  purpose 

• provide  full  information 

• use  an  appropriate  tone 

Please  Note:  Letter  format  has  been  provided  beginning  on  page  15. 

Sign  your  letter  PAT  JONES,  Secretary,  Nalwen  High  School 
Students’  Union. 
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SECTION  m:  RESPONSE  TO  VISUAL  COMMUNICATION 


SECTION  ms  RESPONSE  TO  VISUAL  COMMUNICATION 
(Suggested  time:  30  minutes) 

Examine  the  photograph.  Write  a unified  and  coherent  composition  in  response  to  the 
assignment  that  follows. 

THE  ASSIGNMENT 


What  idea(s)  does  the  photograph  communicate?  Explain  how  the 
details  in  the  photograph  and  the  photographer’s  choices  reinforce 
the  idea(s). 
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Appendix  C:  English  33  Scoring  Criteria  for  1994 


Section  I:  Personal  Response  Thought  and  Detail  (curriculum  concepts  1,  3,  4,  6,  7,  8,  9, 12) 
to  Literature — Scoring 
Criteria  for  1994 


It  is  important  to  recognize 
that  student  responses  to  the 
Personal  Response  Assignment 
will  vary  from  writing  that  treats 
personal  views  and  ideas 
analytically  and  rather  formally  to 
writing  that  explores  ideas 
experimentally  and  informally. 
Consequently,  evaluation  of  the 
personal  response  on  the  diploma 
examination  will  be  in  the 
context  of  Louise  Rosenblatt’s 
suggestion: 

The  evaluation  of  the  answer  would 
be  in  terms  of  the  amount  of 
evidence  that  the  [student]  has 
actually  read  something  and 
thought  about  it,  not  a question  of 
whether  necessarily  he  has  thought 
about  it  in  the  way  an  adult  would, 
or  given  an  adult’s  “correct” 
answer.1 


When  marking  Thought  and  Detail,  the  marker  should  consider 
how  effectively 

• the  assignment  is  addressed 

• the  detail  supports  and/or  clarifies  the  response 


Excellent:  An  insightful  understanding  of  the  reading 
selection  is  effectively  demonstrated.  The  student’s  opinion, 
whether  directly  stated  or  implied,  is  perceptive  and  is 
appropriately  supported  by  specific  details.  Support  is  well 
defined  and  appropriate. 

Proficient:  A well-considered  understanding  of  the  reading 
selection  is  appropriately  demonstrated.  The  student’s 
opinion,  whether  directly  stated  or  implied,  is  thoughtful  and 
is  supported  by  details.  Support  is  well  defined  and 
appropriate. 

Satisfactory:  A defensible  understanding  of  the  reading 
selection  is  clearly  demonstrated.  The  student’s  opinion, 
whether  directly  stated  or  implied,  is  conventional  but  is 
plausibly  supported.  Support  is  general  but  functional. 

Limited:  An  understanding  of  the  reading  selection  may  be 
evident  but  is  vaguely  demonstrated  or  is  not  always 
defensible  or  sustained.  The  student’s  opinion  may  be 
superficial,  and  support  is  scant  and/or  vague,  and/or 
redundant. 


^Rosenblatt,  Louise.  “The 
Reader’s  Contribution  in  the  Literary 
Experience.”  An  interview  with  Lionel 
Wilson  in  The  English  Quarterly  1 
(Spring,  1981):  3-12. 


Poor:  An  implausible  conjecture  concerning  the  reading 
selection  is  suggested.  The  student’s  opinion,  if  present,  is 
irrelevant  or  incomprehensible.  Support  is  inappropriate, 
inadequate,  or  absent. 


INS  Insufficient:  The  marker  can  discern  no  evidence  of  an 

attempt  to  fulfill  the  assignment,  or  the  writing  is  so  deficient 
in  length  that  it  is  not  possible  to  assess  thought  and  detail. 


Continued 
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Section  I:  Personal  Response 
to  Literature — Scoring 
Criteria  for  1994  (continued) 


Organization  (curriculum  concepts  2,  3, 4) 


When  marking  Organization,  the  marker  should  consider  how 
effectively  the  writing  demonstrates 

• unified  and  consistent  development 

• clear  and  coherent  order 


5 Excellent:  The  beginning  is  constructed  to  provide  direction  for 
the  reader  and/or  to  encourage  further  reading.  The  ideas  and 
situations  are  developed  by  sentences  and  paragraphs  that  flow 
smoothly  and  coherently  to  an  appropriate  and  effective 
conclusion. 

4 Proficient:  The  beginning  is  constructed  to  provide  direction 
for  the  reader.  The  ideas  and  situations  are  developed  by 
sentences  and  paragraphs  that  are  coherently  related.  The 
conclusion  is  appropriate. 


3 Satisfactory:  The  beginning,  development,  and  conclusion  are 
functional.  Sentences  and  paragraphs  are  generally  related,  but 
coherence  may  falter  on  occasion. 

2 Limited:  The  beginning  and/or  conclusion  are  ineffective. 
Relationships  between  sentences  and  between  paragraphs  are 
frequently  unclear. 

1 Poor:  The  beginning  is  nonfunctional,  vague  and/or  unfocused. 
The  conclusion,  if  present,  is  nonfunctional,  vague  and/or 
unfocused.  Sentences  and  paragraphs  are  not  coherently 
related. 


Continued 
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Section  I:  Personal  Response 
to  Literature — Scoring 
Criteria  for  1994  (continued) 


Matters  of  Choice  (curriculum  concepts  3, 4) 


When  marking  Matters  of  Choice,  the  marker  should  consider  the 
extent  to  which  the  writer’s  choices  contribute  to  the  effectiveness 
of  the  composition.  The  marker  should  consider 

• diction,  including  connotative  language,  imagery, 
idiomatic  expressions,  dialect 

• syntax,  including  such  choices  as  parallelism,  balance, 
inversion,  sentence  length  and  variety 

THE  CONTRIBUTION  OF  STYLISTIC  CHOICE  TO  THE 
CREATION  OF  VOICE  SHOULD  ALSO  BE  CONSIDERED. 


5 Excellent:  Diction  is  appropriate  and  precise.  Many  sentences 
have  been  successfully  structured  for  effect.  Choices  evident  in  the 
writing  are  usually  effective  and  sometimes  polished. 

4 Proficient:  Diction  is  appropriate  and  generally  effective.  Many 
sentences  appear  to  have  been  purposefully  structured  for  effect. 
Choices  evident  in  the  writing  are  often  effective. 

3 Satisfactory:  Diction  is  appropriate  but  may  be  general  rather  than 
specific.  Sentence  structure  is  generally  straightforward  and  clear. 
Choices  evident  in  the  writing  are  occasionally  effective. 

2 Limited:  Diction  is  imprecise  and/or  inappropriate.  Sentence 
structures  are  frequently  ineffective  and/or  awkward.  Choices 
evident  in  the  writing  are  often  ineffective. 

1 Poor:  Diction  is  inaccurate  and/or  vague.  Sentence  structures  are 
misused  to  such  an  extent  that  clarity  suffers.  Choices  evident  in 
the  writing  are  ineffective. 


Continued 
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Section  I:  Personal  Response 
to  Literature — Scoring 
Criteria  for  1994  (continued) 


Matters  of  Correctness  (curriculum  concept  3) 


When  marking  Matters  of  Correctness,  the  marker  should 

consider  the  correctness  of 

• sentence  construction  (completeness,  consistency, 
subordination,  coordination,  predication) 

• usage  (accurate  use  of  words  according  to  convention  and 
meaning) 

• grammar  (agreement  of  subject- verb/pronoun-antecedent, 
pronoun  reference,  consistency  of  tense) 

• mechanics  (spelling,  punctuation,  capitalization) 

PROPORTION  OF  ERROR  TO  COMPLEXITY  AND 

LENGTH  OF  RESPONSE  MUST  ALSO  BE  CONSIDERED. 


5 Excellent:  This  writing  demonstrates  confident  control  of 
correct  sentence  construction,  usage,  grammar,  and  mechanics. 
The  relative  absence  of  error  is  impressive  considering  the 
complexity  of  the  response  and  the  circumstances. 

4 Proficient:  This  writing  demonstrates  competent  control  of 
correct  sentence  construction,  usage,  grammar,  and  mechanics. 
Minor  errors  in  mechanics,  grammar  and/or  in  complex 
language  structures  are  understandable  considering  the 
circumstances. 

3 Satisfactory:  This  writing  demonstrates  control  of  the  basics 
of  correct  sentence  construction,  usage,  grammar,  and 
mechanics.  There  may  be  occasional  lapses  in  control  of 
sentence  construction  and  usage,  and/or  minor  errors  in 
grammar  and  mechanics.  However,  the  communication  is 
clear. 

2 Limited:  This  writing  demonstrates  faltering  control  of  correct 
sentence  construction,  usage,  grammar,  and  mechanics.  The 
range  of  sentence  construction  problems  and  errors  in  usage, 
grammar,  and/or  mechanics  blurs  the  clarity  of  communication. 

1 Poor  : This  writing  demonstrates  lack  of  control  of  correct 
sentence  construction,  usage,  grammar,  and  mechanics.  The 
unclear  and  incorrect  sentence  constructions  and  jarring  errors 
in  usage,  grammar,  and  mechanics  impede  communication. 
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Section  II:  Functional  Writing  Thought  and  Detail  (curriculum  concepts  1,  3,  4,  5) 
— Scoring  Criteria  for  1994 


When  marking  Thought  and  Detail,  the  marker  should  consider 

• awareness  of  audience  (appropriateness  of  tone) 

• effectiveness  of  development 

• how  well  the  assignment  is  addressed  and  the  purpose 
fulfilled 


5 Excellent:  A precise  awareness  of  audience  is  effectively 
sustained.  Development  of  topic  or  function  is  clearly  focused 
and  effective.  Significant  information  is  presented,  and  this 
information  is  enhanced  by  precise  and  appropriate  details  that 
effectively  fulfill  the  purpose. 

4 Proficient:  Awareness  of  audience  is  clearly  sustained. 
Development  of  topic  or  function  is  generally  effective. 
Significant  information  is  presented,  and  this  information  is 
substantiated  by  appropriate  details  that  efficiently  fulfill  the 
purpose. 

3 Satisfactory:  Awareness  of  audience  is  generally  sustained. 
Development  of  topic  or  function  is  adequate.  Sufficient 
information  is  presented,  and  this  information  is  supported  by 
enough  detail  to  fulfill  the  purpose. 

2 Limited:  Awareness  of  audience  is  evident  but  is  not 
sustained.  Development  of  topic  or  function  is  vaguely 
focused  and  ineffective.  Essential  information  may  be  missing. 
Supporting  details  are  scant,  insignificant,  and/or  irrelevant. 

The  purpose  is  only  partially  fulfilled. 

1 Poor:  Little  awareness  of  audience  is  evident.  Development 
of  topic  or  function,  if  present,  is  obscure.  Essential 
information  and  supporting  details  are  inappropriate  or  lacking. 
The  purpose  is  not  fulfilled. 

INS  Insufficient:  The  marker  can  discern  no  evidence  of  an 

attempt  to  fulfill  the  assignment,  or  the  writing  is  so  deficient 
in  length  that  it  is  not  possible  to  assess  thought  and  detail. 

Continued 
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Section  II:  Functional 
Writing — Scoring 
Criteria  for  1994  (continued) 


Writing  Skills  (curriculum  concepts  2,  3,  4,  5) 


When  marking  Writing  Skills,  the  marker  should  consider 
Matters  of  Choice  AND  Matters  of  Correctness. 

PROPORTION  OF  ERROR  TO  COMPLEXITY  AND  LENGTH 
OF  RESPONSE  MUST  ALSO  BE  CONSIDERED. 


5 Excellent:  The  selection  and  use  of  words  and  structures  are 
effective.  This  writing  demonstrates  confident  control  of 
sentence  construction,  usage,  grammar,  and  mechanics. 

4 Proficient:  The  selection  and  use  of  words  and  structures  are 
usually  effective.  This  writing  demonstrates  competent  control 
of  sentence  construction,  usage,  grammar,  and  mechanics. 

3 Satisfactory:  The  selection  and  use  of  words  and  structures  are 
generally  effective.  This  writing  demonstrates  basic  control  of 
sentence  construction,  usage,  grammar,  and  mechanics. 

2 Limited:  The  selection  and  use  of  words  and  structures  are 
frequently  ineffective.  This  writing  demonstrates  faltering 
control  of  sentence  construction,  usage,  grammar,  and 
mechanics. 

1 Poor:  The  selection  and  use  of  words  and  structures  are 
ineffective.  This  writing  demonstrates  lack  of  control  of 
sentence  construction,  usage,  grammar,  and  mechanics. 
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Section  III:  Response  to  Visual 
Communication — Scoring 
Criteria  for  1994 


Total  Impression  (curriculum  concepts  1,  2,  3, 4,  5, 13,  14,  16,  17) 


When  marking  Total  Impression,  the  marker  should  consider  how 
effectively  the  details  selected  from  the  photograph  and  the 
discussion  of  these  details  contribute  to  a plausible  and  consistent 
interpretation  or  explanation  of  the  photograph’s  meaning.  The 
marker  should  also  consider  unity,  coherence.  Matters  of  Choice, 
and  Matters  of  Correctness. 


5 Excellent:  Interpretation  of  the  photograph  is  insightful  and  is  in 
the  form  of  an  effective  generalized  idea  or  theme.  Specific  details 
used  for  support  are  purposefully  chosen  and  enhance  clarity. 
Sentences  and  paragraphs  flow  smoothly  and  coherently.  The 
selection  and  use  of  words  and  structures  are  effective.  This 
writing  demonstrates  confident  control  of  sentence  construction, 
usage,  grammar,  and  mechanics. 

4 Proficient:  Interpretation  of  the  photograph  is  well  considered  and 
is  in  the  form  of  a generalized  idea  or  theme.  Specific  details  used 
for  support  are  well  defined  and  accurate.  Sentences  and 
paragraphs  are  coherently  related.  The  selection  and  use  of  words 
and  structures  are  usually  effective.  This  writing  demonstrates 
competent  control  of  sentence  construction,  usage,  grammar,  and 
mechanics. 

3 Satisfactory:  Interpretation  of  the  photograph  is  conventional  and 
may  be  in  the  form  of  a maxim  or  moral.  Details  used  to  support  a 
main  idea  are  clear  but  tend  to  be  generalized.  Sentences  and 
paragraphs  are  generally  related,  but  coherence  may  falter  on 
occasion.  The  selection  and  use  of  words  and  structures  are 
generally  effective.  This  writing  demonstrates  basic  control  of 
sentence  construction,  usage,  grammar,  and  mechanics. 

2 Limited:  Explanation  of  the  photograph  is  vague  and  uncertain 
and  may  not  act  as  an  interpretation  of  the  photograph  as  a whole. 
Details  are  simply  listed  or,  when  used  for  support,  are 
inappropriate  and/or  unclear.  Relationships  between  sentences  and 
between  paragraphs  are  frequently  unclear.  The  selection  and  use 
of  words  and  structures  are  frequently  ineffective.  This  writing 
demonstrates  faltering  control  of  sentence  construction,  usage, 
grammar,  and  mechanics. 

1 Poor:  Explanation  of  the  photograph  is  inappropriate  or 

incomprehensible.  Details  are  irrelevant,  inaccurate,  or  absent. 
Sentences  and  paragraphs  are  not  coherently  related.  The  selection 
and  use  of  words  and  structures  are  ineffective.  This  writing 
demonstrates  lack  of  control  of  sentence  construction,  usage, 
grammar,  and  mechanics. 

INS  Insufficient:  The  marker  can  discern  no  evidence  of  an  attempt 
to  fulfill  the  assignment,  or  the  writing  is  so  deficient  in  length 
that  it  cannot  be  assessed. 


Ill 
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